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AN EVALUATION OF THE ROLE OF USING FACEBOOK ON
LANGUAGE LEARNING AMONG EFL UNIVERSITY STUDENTS

ABSTRACT

Nowadays, social networking sites are becoming popular throughout the world and
have been quite popular among various age group users particularly the young users
but small number of researches have been done, especially in Iragq, amuubw

these websites can contribute to language learning and teaching though they seem to
of fer plenty of opportunities. This stud
and attitudes of participating in activities through Facebook for languagenigarn
Thereforejt aims atexaminingt udent s vi ews about the ol
after having an eightveek course using Facebook, aodind the role of Facebook

in language learnindgn addition, the study discusses the overall effects and possible
usesfor Facebook in the fieldf foreign languageearning and teaching. Forgix

students at the English Department, School of Languages from University of
Garmianin the academic year20152016) participated as the sample in this study.

They were third year University students in northern Iraq, who voluntarily joined a
closed Facebook group. This study used a-gyoep pretesposttest design to

examine itgesearch questioné questimnaire form using a-point Likert scale was

used for both tests with research tasks based on any tasks and lessons to improve
English language skills. The results indicated that there is a significant difference
between participants' attitudes before afiter the course and it showed positive
attitudes toward most activities for language learning following the completion of the
study compared to prior opinions. In the {est, the majority of participants
considered Facebook to be generally useful bectusugh this network, they can
communicate and share knowledge. After the online course, most students indicated
that, Facebook has high possibilities for being used as an effective formal
educational tool. Furthermore, the posttest revealed that studentposi t i ve at
toward the usefulness of social networks increased under the influence of research
tasks and activities. Finally, this study confirmed that every participant considered
Facebook to be highly effective and potential educational tapeaally for

improving language knowledge and performance in various online activities.

Keywords: social networking, social media, Facebook, Facebook group, computer

assisted language learning
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EFL ! NKVERSKTES ¥JRENCKLERKNDE DKL ¥JRE
FACEBOOK KULLANMA ROL! DEJERLENDKRKLI

OZET
Gé¢negmegzde, sosyal aj siteleri d¢nya -apeé
yak grubu kull anécélaré gen- kull anécél a
°zelli kle Irak'ta k¢-¢k sayeéeda arakt ér mal
sunmak gi bi gereé¢neéyor ol sa da bu web si:
bulunabilir. Bu - al eékma, dvab&@ninaeée ndimi ol
ingilizce® J r enc i g°r ¢k ve faaliyetlerine fikir
sekiz haftaleék kurs yaptiktan sonra -evr i
go°r ¢kl erini i ncel emeyi ve dil ° T reni mi ndcé
-al ékr madAyr éca bu -al eéxkma, i ki nci di | °7Jr
genel efektler ve olasé kullanémlare tart
b°l ¢m¢gnden 4&049pr arkaidemdD k5 yel e i1 -erisind
olarak kag | d e . Kuzey Ilrak'"ta ¢niversite ¢-¢ncy
kapal & bir faceboakékygmabuhap&tae 2l edei ai nc
ontests ont est desebBi puggubéRnmekeet. ol -eji K
Kngiclei di | becerilerini gel i ktirmek I -1n
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tutum g°sterdi. ¥n testte, kat él eémcel ar er
i -in Facebook kabul edi | di Boyl ekues i | et i
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kull anékl él ejé karke 0jrencilerin ol uml 1
etkisin d e artecx ol dujusonormntlt ayak kbwuwdu- al éxknmn
Facebook'"un son derece etkildi ve potansi
online aktivitelerin dil bil gisini ve per
Anahtar Kelimeler: s osy al aj , sosyal medy a, Face

bil gi sayar destekl:] di | °JT reni mi
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1 INTRODUCTION

This chapter enlightens the background of shely, the statement of the problem,
the significances of the study, the aimf the study, the research questiotise
scopes of the studgnd definition ofsome basidermshave also been shown at the
end of this chapter.

1.1 The Background of the Study

Computergenerated environment assists instructors to do various activities with
online classes, which is not thinkable to do in traditional classes and schools. I.e.
online class learning is a way of study for learning and teaching through web tools
without requiring for joining classes in university. Teachers are persuaded that this
environment assists students not only to develop their team work as a class, but also
to improve their language learning skills. Furthermorasgists students to become

lif etime learners and also offers them with valuable knowledge and practical support
to know how to learn English efficiently. Similarly, the Facebook site is a profitable
specialized device for the students to discover the most recent exercises, courses and
it is an important path for the students to converse to each other, and to communicate
with the instructors. Alsojt is significant to the individuals who need to be

acquainted with various sortslefirning and their suggestions.

Social constructivist gulations joined with an expanding impact of technology in
education have actively encouraged the appearance of another zone of research
known as computemedided communication (CMGC) whi ch depends on
participation in the knowledge construction utilizing web tools as the primary way of
communication. This new way of training concentrates on cooperative learning and
essentially draws upon theories that underline group conuation and construction

of information, for example, constructivism, the theory of social learning, the theory

of cooperation learning, and more theory of collaboration (Hf8éleer, 2006). The

quick improvement of online networking has elevated the srdgbm of researchers



from different disciplines observing to comprehend social program design and its
effect on learning.

Social constructivism and its relatdteories concentrate on individual learnthgt
happensin response to engaging group commuitation The sources of these
theoriesare usually credited to the Russian therapist Lev Vygotsky (1978). Such as
indicated by McKinley (2015), language is an instrument external to the self and
utilized for social collaboration and interaction, and tharter effectively builds
learning through these communications as opposed to through passively getting data.
Learning is initially built cooperatively with others in a social setting and afterward
procured by learners and individuals, through cooperaty@apation, learning
happens in meaningful settings in discussion and cooperation with ¢8iavin,

2013). It is proposed here that social networking sites (SNSs) supports these
community settings for adapting more suitably than any time in recent megits

is an online site which provides users with a space to laildputergenerated
communities, share interests and explore with the other users (Song & Kidd, 2010).
SNS is the name of the last Web 2.0 tool, as indicated by Cook, Fisher, Graber,
Harrison, Lewin, Logan, Luckin, Oliver, & Sharples, (2008),5tan organization
service of internet that offer utilizers an incredible chance to take an interest in

different groups of knowledge structure and learning distribution.

Traditional learning techniges focused on onenethodinactive transmissions of
datafrom instructors to students in the form of lectures &xtbooks while social
applications give an adaptable space to personalization of learning and increased
correspondence between lecturers and students. Moreover, students can contribute
with each other informatively and cooperatively in the context of extended
interactions, communications and activities or exercises that are unlimited by time
and placdGamble & Wilkins,2014).

Lastly, this study is gainful to the individuals who hope to discover distinctive sorts
of learning languagdn this study, the researcheres to find out the opinions and
perceptions of University students toward the us&MEson language learning in

order to give proper setting to the first and second research questions supporting the
study. Also, the relevant researches relatinghis study will be introduced in

literature review in Chapter two. Chapter three will explain the methodological



investigations organizing the study including setting and participants, materials, the
tools designed for collecting data, data analysis arldwolg procedure. Chapter

four consists of Results and Discussion, conveys the findings of the study and gives
relevant discourse in light of research questions. Finally, Chapterdisoeisses
conclusios of the study, pedagogical implicationslimitations, adds
recommendations for the teachers; researchers and students regarding educational

use of Facebook and suggestions for further studies.

1.2 The Statement of the Problem

English language teaching has generally been classroom based teachiagidue
infrequent chancefr students meeting outsiddassroom. Social networkg sites

have the possibility to make leamg more student focused (&hehri, 2011)The
interaction of the language learners ends with the end of the school class. What is
critically required and totally vital is to produce chances for the EFL learners to
practi@ English after school hoursutside classand in actual everyday
communicabn suchprecious opportunities angrovided byGlobal Web through
SNSssuch as FacebookMuhedeen, 2014). These networking site systems have
turned out to be so respected everywhere throughout the world that individuals invest
hours imparting through themith individualsfrom a huge number of miles away.
Facebook is one of the Web 2.0 tools having numerous applications for training and
for education. When we consider about the millions of Facebook users including
studentsd wusers, wtial ax anniristtuctive elgyicedgichtis i t s p
broadly gathered thaBNSs particularly Facebookshould not to be utilized for
learning since individuals consider that these sites are made for entertaining and

social contacts and they have no value in an educdfiefd (Bosch, 2009).

Though, the use oENSsvia English as a foreign languag&KL) education

procedure has not attracted in light of those included in the processes of learning and
teaching English language. Hence, it stays to be seen whethertintgithcough
Facebook is a successful technique for i
learning and if so to what degree (Muhedeen, 2014). A dissertation was carried out

by Muhedeen (2014) wit 40 second year students at tBeglish Department,

University of Sulaymaniyah in northern Iraq. She examined a noticeable

I mprovement i n the studentsd perfor mance

3



having a sixweek course regarding food, body, animal, family and color idioms,

after the experiment. Also, ather studywas conductety Al-Hammody (2014), he

examined the utilization of Facebook; he created a group on Facebook to analyze
studentsdé opinions of thractingid theRkbGaadghes com
found that the students of Engligtnguage at the University of Mosul in Iraq mostly

utilized the Facebook page for interacting in English.

Additionally, if there is a campdsased website, the location of this website may
limit instructors as supervisors can monitor the sites and they ountrol the
content instructors share. Moreover, students are regularly unwilling to do
asynchronous computer workoubMazer, Murphy, & Simond2007).1t might be a
reasorstudents do not have a desire to learn English Bd8s;they may think that

they are not @ated for learningnd that they have only used fawcializationand

these sites do not have any effects to practice English in their daily life. The English
learners believe that they do not need to learn English from websites; they may also
think that teaching from classes will be enough for th€herefore this belief may

cause their motivation towards usirfgNSs for learning language. Thus, the
researcher chose to utdiz Acl osed gr oupAClosedigoupasfa Face
Facebookplatform that every Facebook user can create so that others can join,
permitting its members to interact and collaborate in view of a common attention,
alliance or affiliation.In aclosed groupthe admins of the FbGnust approve
members to join and onlyroup members can see posted on the gréagiopm. A
Closed FbGpermits members to make a group for chatting, sharing, discussing or
talking about regular pointJanssen, 2010)A total number of 46 third grade
university students are selected and addedtie closed group on Facebook, in which
only the members of the group can connect with each other. This research
concentrates on academic utilization of Facebook as a backing to the educational
modul es. The r esear chepmions adepdreedtions mwakdn o w s
the use of social networking i.e. Facebook in Language learning among Kurdish

University students.

1.3 The Significance of the Study

Firstly, it should be specified that regardless of the possibility that learning with
innovation such aBacebooks an entirelyirendy subjecwith the utilization ofSNSs

4



to language learning in Ira@herefore this study has been done in northern Iraq to
examine the educational occasions which provided by Facebook to EFL students.
The study has some significant roles in terms of learning English language from
Facebook.The outcomes of this study will contribute to the benefit of society
consideing Facebook plays an important role in the fieldaofguagdearning. The
greater clan for graduates with language background rationalizes the necessity for
more effective, lifechanging learmg approaches. So, schools ttiet recommended
approach got from the outcomes of this study will have the capacity parpre

students better.

Onthe other handhe researcher believe that this study would have an influence on
the fields of education through giving information about the consequences of using
SNSsfor language learningrinally, the study tries to remind and maybe dare to
contributeto the improving and updating EFL educational module and help EFL
methodologists create teaching materials which suit different methods for learning

and match students' level of attainment in language skills.

1.4 The Aim of the Study

In this research, the rearcher is looking for developing the knowledgeusfng
Facebookfor teaching and foreign language learnifige aim of the research is to

notice how Faceboowor k i n academic fields, and to
the Online learning atmosphers it is obvious that nowadays Facebook is a SNS

which is widely used amongst people of different classes and ages, and students are a
part of these Facebook usersueDto wide utilization of Facebookhis research

attempts to show two basic ainfgst to find the role of Faceboo&nd to show
studentsodo attitudes toward the use of Fa
is to show studesd at t i t ud eastivitiesotihad codld be dene through

Facebook as a tool for language learning.

The overall aim is to detanine whether instructors could provide an extra
rewarding learning knowledge for their students by integrating Facebook into second
language learningand teachingby investigating studest6perceptions and
mentalities. The principal @bis to fortify prior confirmation of Facebook's potential

in an instructive setting. Anothegoal is to help instructors distinguish which



particular educational activities utilized through Facebook are most possible to be
generally welcomed by students.

1.5 Research Questions

This study concentrates on the perceptions and opinions of a specific group of EFL
learners and use Fb& a place for English language gitr@ing online and outside
schoolroom. Specifically, this study attempts tmese theseesearch questions:

1. What are the University studentso opi
field?
2. Wh a t are the University studentsod op

learning hrough Facebook?

1.6 The Scope of the Study

The current sty deals with the role of using Facebook as a part of Educational
background. It is limited to thirglear EFL university students at the department of
English, School of Languages, Faculty of Educatiodraversity ofGarmian during

the academic yea20152016) as the study sample to examine the EFL lemréer
opinions towardhe use of SN& The study is also concerned with general aspects of
the learning process: it works on the skills of English language.

There are many different names to be menitstead of teachers and students such

as fAlnstructors, | anguage teachers, supe
Astudent s, |l anguage | earner s, group mem
|l earnerso to name studestsucFoegaemtly,
teachers and the word Astudentso for st u:

1.7 Definitions of Some Basic erms

1 Attitude: A tendency or a propensity to react positively or negatively
towards a specific thought, question, individual, or circumstance. Smith (1971)
defines Attitude as it is a generally enduring association of convictions around a
purpose or a circumstance, imchg one to react in some special way. An attitude is

moderately enduring in light of the fact that it is learned, it can be unlearned. Since it



is found out, it can be instructed. Foreign language can be learned. No one is born
liking or disliking it. In the event that the student enter to the class with openly
neutral attitudes about the target language, or even constructive ones, and has an
identity structure which will allow him/her to have an openness and eagerness to see,
observe and react, his/haates of mind about language learning will be powerfully
affected by the circumstance itself.

i Perception:

Perception can be characterized as our recognition and understanding of sensual data.
Additionally, it incorporates how we react to the informatidde can consider
perception as a procedure where we take in sensual data from our surroundings and
utilize that data to communicate with our surroundings. Perception permits us to take
the sensual data in and make it into meaningful elements (Williams).200site

of the fact that fundamentally based on imperfect and unreliable information,
perception is likened with reality for most functional purposes @dés human

conduct in common.

| Learning:

Learning is the generally continuous change in an individual's knowledge or conduct
because of experience. It includes reinforcing right answers and weakening wrong
answers. It includes adding new data to your memory and it includes understanding
the exhilited material by attending significant data, rationally redesigning it, and

associating it with what you definitely know (Merriaiwiebster, 2016).

1 Evaluation:

It is asystematic assessment of a planned or completed intervention to determine its
relevance efficiency, effectiveness, impact and sustainability. An evaluation should
provide information that is useful, enabling the incorporation of lessons learned into
the decision making process of both recipients and donors. On the other words, it is
the useof systematic inquiry to make judgments about program value, worth and

significance and to support program decision makivigr(iam-Webstey 2016).



2 LITERATURE REVIEW

This chapter provides an account of Social Networking $B&S) and Web 2.0

tools. It starts by explainingsocial Constructivist Theoryo Language Learning,

describing SNS and web 2.0Phen, it gives a detail aboBNSs especially

Facebook, and showing its role in the field of education. The chapter explicates
Facebook which is most dhe common tools that are widely used by people in

general and EFL students in particular. The chapter also justifiesehef Facebook

in education andas a medium for language learniamgd the reasons behind choosing
Facebook in particular among dfiet otherSNSs for conducting this studyAlso, it

shows EFL | earner s 6 a tandihé final sectionasvbaseddon us i n
the related literature review, which demonstrates the prior works in this field of

education.

2.1 Social Constructivist Theory to Language Learning

Social constructivist theory regards individuals and the social society as
interconnected. It is asserted that learners grasp knowledge through participating in
social practices of a learning environment, including collaboratne meaningful
interactions. As social constructivist theory exerted an influence on education, in
general, and on instructional technology field, in particular, the main focus is that
learning is defined as meaningaking. Woo & Reeves (2007) stated tlzatcording

to social constructivists, learning requires the personal interpretation of phenomenon
such as the construction of mental model repre@sgrbomplex phenomenoihus,

when interaction in a learning environment is considered to enhance meaning
making, it will lead to having meaningful interactions, which are relateddcsdcial

constructivist theory.

Knowledge relies on how individual creates meaning from his/her life experiences.

Woo & Reeves (2007) explained that social constructivist themryses on the



assumption that learners construct knowledge when they attempt to make sense of
their own experiences. This knowledge, which learners construct, consists of
formative and constructed explanations by individuals who are engaged in the
meaningmaking process. Meaningaking, as Woo & Reeves (2007) defined, is the
process of sharing various perspectives and experiences in communities of practice.
Within the principles of social constructivist learning theory, it is stated that
meaningful intera@bn is a learning approach that is designed to enhance meaning
making, where learners can share various perspectives and experiences in

communities of practice, such as in social networks.

Social constructivist theory stresses the role of the learnethaed t| ear ner sé p-
they converse and negotiate meaning. When learners work in a group activity or any
collaborative practice, they can grasp concepts that they cannot understand on their
own. Also, weak learners, who struggle more than their peerarinirig, can benefit

from peers who are advanced in the meaniaing process than them
(Suthiwartnaruepu® Wasanasomsithi, 2012). Vygotsky (1978) underscored the
effects of social interaction, language and culture in learning. He emphasized
dialogue on e educational environment and argued that all cognitive functions
originate in social interactions. Vygotsky (1978) also explained that learning is not
the assimilation of new knowledge by learners only; instead, it is the process by
which learners are fagrated into a knowledg®wmmunitya nd f ocusi ng on
peers as they question, explain and negotiate meaning. Therefore, the
abovementioned evidences that learning is occurring from rich conversations with
peers or people who have similar or evefiedent perspectives and opinions, all
based on their own life experiences.

Furthermore, as a perspective of social constructivist theory, learners construct
knowledge through participating in social practices of an educational environment,
including colldorative activities and group work assignments, besides social
practices outsides the classroom with their friends and family. Woo & Reeves (2007)
stated that meaningful interactions in learning environments are designed to enhance
meaning, sharing varioymerspectives and experiences in communities of pradtice.

addition, Shih (2011) explained that Vygotsky (1978) focused on the effects of social

i nteraction, | anguage and culture on | ea!

consistent with the nnciple of the social constructivist theory that meaningful
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interactions in a learning environment strengthened sharing perspectives, ideas, and
experiences in online communities of practire.an online learning environment
designed on the social congttivist learning theory, meaningful interaction should
include responding to peers, negotiating and arguing with peers, adding ideas, and

offering alternative perspectives regarding real life tasks.

Humans are social beings by nature, thus learning audaegis tied to social
interactiors. Woo & Reeves (2007) stated thetrning is viewed primarily as a
social product yielded by ¢hprocesses of conversation and negotiafdMowadays,

many educators have come to see the value of implementing socialicbvisim in

their classes as a more effective educational environment, especially for language
learnes (LantzAndersson, Vigmo, & Bowen, 2013)Learning is seen as an
interactive process of participating in various social and cultural practices where
collaboration occurs. Consequently, learning is seen as an interaction between
learners and their peers situated in their practice. However, not all interactions,
discussions, and negotiations occurring anywhere or anytime are meaningful for
learners. Faceb&oGroups portray a community of practice, where learners can
interact with their peers and work collaboratively which is an important component
of language learning in social constructivist theory. In addition, collaborative
interaction promotes a nghreat eni ng | earning environme
affective filter is reduced. Such a Facebook property will strongly benefit language

learners in their learning process.

2.2 Social Networking Sites (SNS)

A social networking site is the name of the last Web 2.0. It is an online site which
provides users with a space to build virtual communities, share their interests and
activities with the other users and explore the interests of the other users (Song &
Kidd, 2010; De Ramirez, 2010). As indicateddnoket al, (2008), Web 2.0 tool is
anorganization servicef internet that offer utilizers an incredible chance to take an
interest in different groups of knowledge structure and learning distribution. Thus,
social networking sites areupposedo have moved the Web from an impersonal
library of static textbased pages into an interactiseftwaresocial media network
being used by all (Peters, 2009). With a period alteration from Web 1.0, Web 2.0
advancementgresent a probability for es participation in what creates the Internet.
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These Web 2.0 tools permit utilizers to transfer and to be more required in SNS
communication groups which are special in relation to Web 1.0 that was
progressively a matter of dowoading. These websites redefine the way in which
digital generation communicates and shares inébion because most of the fatoe

face interactions are replaced by digital communities (Lytras, Damiani, & de Pablos
2009).

Web 2.0 tools give corresponte and data administration assets that effectively
support new types of group effort and coordination of utilizers. Thusly, with more
participation given and the less demanding approach to stay associated with other
individuals, Web 2.0 advancements hawen generally utilized as an additional
learning device offering students independence in learning. It is worth mentioning
that SNSshave the highest usage frequency and encounter massive growth in the
past years (Lusted, 2011). In other words, thesevatians support a more extensive
scope of expressivability permitting students to express their interests or work

cooperatively with instructors, peers, and true audience.

Web 2.0 devices and SNfike Facebook have been broadly adopted the world over,
drove by youthful growsups who populat&NSsby building their virtual lives and
framing social relations day by day (Selwyn, 2007; Yu, TMaogel, & Chi-Wai
Kwok, 2010). The multiplying utilizatio of SNS by adults has not just brought an
expanded demand for joining them into pedagogical activities and calls for
restructured instructional methods, additionally noteworthy changes in styles of
student learningMunoz & Towner, 2009; Mazma& Usluel,2010;Omar, Embi &
Yunus, 2012).

The education world is moving toward the utilization of technology in training.
Educators can no more shy away from the computerized world. The use of SNS is
exceptionally well known amongst English language learners. Agated by
Srinivas (2010), social networking is a tool which can help instructors and letrners
get to data and encouragmglish learning. Facebook and other Web 2.0 tools are
capable computerized apparatuses that have a genuine probable to definitely
influence learning of students (Cook et al., 2008), ipagrly in L2 learning
wherever students are heartened to become dynamic participants in a group of
learning (Alm, 2006). Truth be told, the use of SNS and other Web 2.0 advancements
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into L2 instructon has been appeared to enhance students' general enthusiasm for
learning language (Buzzettdore, 2012;Jones &Shao, 2011; Lio&k Peng, 2009;
Shih, 2011Wang &Vasquez, 2012).

The optimistic results from the studies conducted previously have drivea mo
instructors of language to start investigating innovative approaches to use SNS such
as Facebook to enhance their individual teaching strategies so as to develop language
learning among studenftockyer & Patterson, 2008; Nakatsukasa, 2009). Among

all the Web 2.0 toolsSNSis chosen as a place for this study because it is the tool
that can provide the highest degree of social interaction among its users. This is a
feature which plays a key part in the interactive approach to Intdrastd learning.

This does not mean that the other tools have no such an interaction attribiine but
level of this property of SNSs higher than that of the other tools. Here, | will only

talk about Facebook which is commonly used by Kurdish community, especially

Kurdish University students.

2.3 Facebook: A Social Networking Community

Facebook was built up in0P4 and has become exponentiatiydevelop not just the
most weltknown SNS on the globe (Mazm&nUsluel, 2010), but additionally the
mostvisible informal communication apparatus of the previous decade for students'
internetteachingl{Omar et al.2012).

As indicated by Facebook, there are more than one billion users around the world
and very nearly 80% of those Facebook users are not from Canada and the United
States (Facebook, 2012). Among the rankings by nation, Iraq is the area where the
study takes phce the number of users of Facebook in the world amounted to
629,622,400, Users and Iraqgqg is a rate of
users (Seksek, 2011).

2.4 The Development of Facebook

Facebook is characterized as a widespread free oS8iNfethat allows recorded
users to make online accounts, post photographs and transfer recordings, send
messages so as to stay in contact with their friends, relatives and parbeesste,

which is available in 37 different languages, includes public featsvef as
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Marketplace, Events, Pages, Presence technology and Groupsalibweh members

who have common interests to find each other and intéf4ttin each member's
personal profile, there are several key networking compornEmesmost popular is
arguably the Wall, which is essentially a virtual bulletin board. Messages left on a
member's Wall can be text, video or photos. Another popular component is the
virtual Photo Album. Photos can be uploaded from the desktop or directly from a
smartphone caara. All interactions are published in a news feed, which is
distributed in reatime to the member's frieng®ean, 2014). It is initially intended

for university students, but has since been made available to anybody with an
auhentic email address (Maso& Rennie, 2008). It was launched by Mark
Zuckerberg from his apartment in Kirkland House at Harvard in February 2004.
Mark is the man atthetopeh i s i n charge of setting t he
and he is the main impetus behind everythingebaok does now and plans to do in
the future (Sutherland, 2012).

It took its name from the printed regis
were handed out so as to helpem coor di nat enamds aithrtheic | as sr
appearances. These faceboantain photographs and essential data about the
students (Awl, 2009; Treadaway &mith, 2010). The central idea behind the
Facebook site is, along e lines, to generate an onlingeractive version of a
conventional face book, which permits them tbg® customize and redesign their

own particular profiles (Awl, 2009).

Zuckerberg composed Facemash in 2003, which is viewed as an indication to
Facebook. Hi s webpage is similar to AHot
online college face bookseessible at that time. The process of the site is to place

two photographs by each other at once and request the users to indicate which one is
Ahotter . Inside hours of its share, thi
visitors (Alef, 2010). © get these images, Zuckerg hacked into the passwerd
protected domains of Harvard Univers y and copi eldimagksl The he st
site was therefore closed after a few days by the Harvard University. Zuckerberg was
charged by the university witliolating individual privacy, and faced expulsion.

This incident does not only defeat him but inspires him with new inspiration and

ideas. Over the next few months, he began writing a draft for a new website; and
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| aunched " Thef acebooekaal warld bf sdrialiing (Kakdan,mi mi c
Ahmad & Abidin, 2010). At the time Fabook was called "thefacebook™.

[ Welcome to Thefacebook ] Fcebook”

Thefacebook is an online directory that connects peopie through social networks at colleges.
We have opened up Thefacebook for popular consumption at Harvard University.

You can use Thefacebook to:
e Search for peopie at your school
® Find out who are in your classes
® Look up your friends® friends
® See a visualization of your social network

To get started, click below to register. If you have already registered, you can log in.

| Register i Login |

Remember this?

Figure 2.1 The Early Facebookome Paggefrom (Moss, 2015)

Facebook has changed its user interface several times. Some changes were very
dramatic, so that you even will not recognize Facebook when it was founded. It

would useful to represent the history of Facebook's use interface with a timeline of

screenshots:

SOt w Guvently Ooped i o &
R D Potscal Views:

Figure 2.2 The First, Original Facebook Usentérface in 2005, i | n tog01R)a c e

The company dropped &é6Thedé from its addr

facebook.com in 2005.
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http://3.bp.blogspot.com/-0m0iQ8it958/T4Gek0ZdY9I/AAAAAAAAABg/qBAipegAujA/s1600/main-qimg-516cff0431afd9534da1ab57a4737545.jpg

faCEbOOk login register about help

E-mail: Welcome to Facebook!

Password: Facebook is an online directory that connects people through social networks at schools.

Register

Mow there are two Facebooks: one for people in college and one for people in high school.

The site is open to a lot of schools, but not everywhere yet., We're working on it.
You can use Facebook to:

+ Look up people at your school.
+ See how people know each other.
+ Find people in your classes and groups.

Register

about jobs advertise terms privacy
a Mark Zuckerberg production
Facebook © 2005

Figure 2.3 2005 Facebook Home Padem (Moss, 2015)

Figure 2.4:Facebook Bfilein2007 from (Al nterface, O

facebook

Facebook helps you connect and share with the Create an account
people in your life.
It's free and always will be.

mm/dd/yyyy

Figure 2.5: Recentracebook Home Page, frommtifps://www.facebook.corj/

The newest addition of the Facebook was the "timeline"” profile. It was released in
March 2012. It is up to users to choose between traditional profiteraiine”
profile.
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.wm:n-»n v

Stay Hungry
stay foolish

~ steve jobs

Figure 2.6. The Modern Rofile thatmost People aredmiliar with, from
(Alnterface, 2012)

The modern profile, another new addition of Facebook was tmelihe" profile.
Timeline isdesigned so that users would see what the other user is doing by looking
at their timeline user page. It was made for more fun and to share with the rest of the
world what you are up to. Firstly was optional,n other words users can choose
between trditional profile and the timeline. But recently Facebook announced that it

would be compul sory for everyone to use |

Individuals can start life on Facebook with setting up an individual profile. Joining
Facebook is a basprocedure. It is free and everybody can join to utilize it, simply
indicate the program http://www.facebook.com and click fisggn Up key.

Facebook emphasizes its place as a platform for independently generated
applications. A ¢ ¢ oanalysts) 84,0@0 applicdtiens raverb@gea ny 6 s
built on the Facebook platform and an estimated 140 new applications are added per

day allowing users to increasingly customize the functionality of their network
(Martin & Hawkins, 2010).

An interesting applicatioavailable in Facebook is Group which can be defined as a
social utility that joins individuals with each other, friends and other people who
work, and classmates, study and live from place to place. Simply, somebody can
invite another person to Join a g or looking for it on Facebook by entering the
name of the group on the search space at the top point of the PC screen. A number of
groups are private, joining this type of groups is not so simple, the Facebook user
must ask admin groups to join; buins® others are totally open, and the utilizer can
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click on thefiJoin Grou button. The Home page of group is the focal point of
movement(Muhedeen, 2014)

2.5 The Use of Facebook in Education

Presently, Facebook is utilized as a social network to stagritact and stay aware

of other individuals. At first, Facebook.com was utilized with ".edu” email addresses
by college understudies. Carlson (2010) expressed that in 2004, Mark Zuckerberg
established Facebook when he was a sophomore at Harvard Unieesity few

years after the fact Facebook was opened to general society. It has been utilized as an

interpersonal network more than an educational instrument.

Students use Facebook basically for 'social seeking.' That is, students use Facebook
to know moreabout a one they have met. It is also utilized for social and passionate
support and as a resource to discover information. Joinson (2008) has disclosed
students send messagegrtates and keep up social ties. Thingré are numerous
approaches to utilizBacebook in education. OnlineC (2009) has depicted Facebook
potential to be utilized for cooperated learning, and has become a passion for
students. Also, students like to share, work together or work as a group. Furthermore,
Kessler (2010) has clarifiedtudents can investigate on each other's work and
assignments with genuinely simple access. Ferenstein (2010) has recommended
students can likewise ask their instructor inquiries or talk and utilize Facebook as a
message board for free.

Another use is stuaht composing assignments. As per Cody (2010), one case is
known as the "Instructors' Letters to Obama Facebook." An educator chose to present
a public statement on U.S. President Barack Obama. The instructor welcomed
different educators to compose lettasswell. As a result, more than 600 educators
joined the Facebook venture. A large portion of the letters supported President

Obama; however the educators needed their voices to be heard by the president.

Likewise, Facebook is a commercial center fodneg material. It is an interpersonal
network where books can be sold and purchased. The following capacity of
Facebook is the making of groups. OnlineC (2009) has proposed utilizing Facebook
for pedagogic purposes; these can be gatherings for a wiagbeor littler study

bunches,tere would be correspondence and sharing of information.
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2.6 The Use of Facebook as a Medium for Language Learning

Facebook is a standout amongst the most-kvedivn SNSswhich permit utilizers to

post data, talk with each other, and also cooperate inside the organization (Stelter,
2008). At the point once students utilize Facebook such as an instrument for their
scholarship by investing energy scanning profiles;toggeher with new individuals,

and investigating connections utilizing English language, they have more noteworthy
chances to cooperate with an extensive figure of individuals throughout the world
and study the goal language in the meantime (Educause, 2006¢n&t can build

new information after they collaborate with the other individuals on Facebook. At the
point when students get comments and suggestions, they can utilize the information
specified to enhance their language aptitudgssides while studentschat on

Faabook, they don't need to utidizheir genuine names.

They can stay away from fate-face communication in this manner bringing down

the level of nervousness (Murphy, 2009). Such a style of learning may decrease the
Affective Filter finally improve inspiration and hazard taking in language learning
(Krashen, 1981, 1988). Other than the advantages specified to students, Facebook
can likewise give numerous instructional favorable circumstances to educators. It
assists the instructor type an asation with students relating to tasks, up and
coming occasions, valuable links, and tests of effort creating from inside and from

outside of classrooms.

Besides its advantages, preceding studies demonstrated that utilizing Facebook as a
medium for langage learning successfully improves language skill as well as
fabricates inspirational mentalities of students. However, due to the quick
development of innovation and webiNSscan be utilized to address this specialty in
Language learning and educatingNarthern Iraq. Because of the huge popularity of
SNSswhich is extremely common among students from any foundation, this study
decided to utilize the social networking sites i.e. Facebook and attempted to achieve

value of social networks in Language laag

Facebook was adopted for this study although there are many other social
networking websites such as Skype, LinkedIn, Twitter, Google Plus +, YouTube, and
Meetup, etc. There are several reasons why3NiSwas selected; the following are

only some ofthem. It is doubtless that Facebook has already worabationtime
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of most of the Kurdish EFL students and they have a great trust in it. They use it for
very gener al communication purposes. So
them take bendfifrom thetime that they spend on thsste. Another reason of its
selection is that Facebook has all the features that are expected to be found in a
typical SNS Ease of use, strong privacy setting, and group application, comment
space and user centeredn are the most common Facebook features which might be
very important in i mproving studentsodo pc¢
Facebook has anytime and anyplace distribution of interactive multimedia contents
which will play a vital role in enaging and involving students in the learning
process(Muhedeen2014). This feature of Facebook helps its user to take benefit

from the other materials available on théeet by posting them as linkse. Link

is another essential and helpful component Facebook. A link is an approved
integral Facebook application which assists utilizers with managing links that they
might want to share on Facebook wall and gives them a method to see the links of
their friends (Blattner, Lomick Demaiziére, & Zourol2012).

One of the questions that comes to our mind whenever we are talking about
Facebook is fAhow can it be wused for tea
instructors are enthusiastic to use new methods and tools for their students and they

are afflicted with a desire to use what is popular within society (Siemens
&Tittenberger, 2009). This desire is exceptionally rational since if students are joyful

with these sorts of Web 2.0 tools, why don't influence their aptitudes with innovatio

for instructing and learning?

27 EFL Lear ner swardAsing Facabable T

In an arly language learning cours¥an & Horwitz (2008) claim that language
instructors ought to comprehend learners' convictions about language learning so as
to encourage the learninggezedure so instructors would have the capacity to turn
out with appropriate teaching strategy. The way that belief typically liesi¢he
mentality and the stwdts' engagement in the class just adds to the importance of

leading belief examination.

In addition, Attitudes, as indicated by Brown (1994), like all features of the

improvement of teaching and influence in individuals, initially develop in youth
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individuals andar e t he consequences o fhentahtees, her s 6

contact with indivduals who are distinctive in several numbers of ways, and
cooperating sentimental elements in the human experience. Attitude scales try to

figure out what pople believe, observe and feel

Attitude is a significant theory that is frequently used to pahend and predict

I ndi v iredporzssé ® @ question or change and how conduct can be affected
(Fishbein & Ajzen, 1975. Gardner 1985) characterizes attitude as an evaluative
response to some referent or attitude purpose, derivedh® premise of the
individualsb convictions or perceptions about the referent. Hlsd observed as a
mental condition of availability, composed through experience, applying a mandate
or adive impact upon the individusd reaction to all articles and circumstances to
which it is associateqAdmin, 2015). Moreover, it is observed as an educated
introduction or organization toward a purpose, which gives a tendency to react

positively or negatively to the purposeaircumstance

A number of researchers and teaching expeatge perceived that the use of PC
innovation can advantage language educating and learning for instance (Jamieson
Chapelle, & Preiss 2005; Warschauer & Healey, 1998) Among different
applications, CMC permits learners to take part in and assemble a learning group to
build information and create relationship in an online cooperative s¢Bimgk &
Cunningham, 1998; Peterson, 2009; Shin, 2006; Vinagre, 2005). The iatilizdt

Web 2.0 devices can possibly encourage cooperation and to expand association
among utilizersyWang & Vasquez, 2012). EFL learners could build up their-self
determination, intercultural capability, and language aptitudes through Web 2.0
apparatuse§_omicka & Lord, 2012;Mak & Coniam, 2008). In light of its intense
social capacity and easy to access, CMC has been advertised as a significant
approach in which the learners of language can investigate and fortify associations
with others and assemble EHearning groups. These EFL learners have more

chances to practice and utilize target languages outside class or inside.

SNSs have lately received consideration from examiners who have investigated their
abilities in EFL learning and instructing. In ligbt McCarthy's (2010) research, the
utilization of SNS may build collaborations among students and decrease language

boundaries and social hindrances. Lomi&alord (2012) discovered that SNS
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utilization could help EFL learners construct cooperative gg@unal give chances for
practicing language outside of class. Also, EFL Learners could propel their learning
independently and develop individuality through their collaborations on SNSs
(Halvorsen, 2009; PasfieMeofitou, 2011). Many researchers have fouhdt
Facebook as a commonly utilized SNS can possibly raise languagergarn
consciousness (Blattner Biori, 2011) and has been seen as a facilitative stage for
learning language (&bilanet al, 2010). Learners can attempt further cooperative
activities on language learning from Facek (LantzAndersson et al2013), which
increment their chances to work on utilizing target language and to encourage their
language advancement throughout communication (Long, 1985). Incorporating
Facebook into languadearning contexts, particularly in the EFL setting, makes it
workable for learners to expand their measure of language construction even outside

of EFL classroom.

Further numbexof studies have connet r at ed e x c | u Perspectivgs o n
of utilizing Facebook whout investigating instructed viewpoints for instance
(Erdem & Kibar, 2014; Mitchell, 2012). So, it is crucial to investigate that how
instructors Incorporate Facebook into their teaching techniques. While trying to
accomplish the gap, however this study is not proposed to be completely logical or
s emi | ogical , but rather a descriptive
convictions and attitudes toward the utilization of Facebook and its relationship to

studens' language learning progress.

2.8 Related Literature Review

In basic terms, language socialization is the procedure through which learners
investigate the basic and implicit rules of interaction and communication utilizing the

| anguage i nis signifcantcto kndowyaboutithe tanguageacticesin a
general public so as to have the capacity in accord with the standards of the social
ordero (Duf f, dfthér Gtudiep Duft 200 as demonstmatadethat
learners of English languadgeom various social foundations frequently struggle in
classroom discussion and association due to thepresence of the idea of

classroom discussion in their own particular societies.
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In a study led byGodwinJones(2006) showed how these network systeman
directly affect learning, particularly the learning of distasmduages, in light of

| a n g um@mutieutudal and interactive nature. This statement is reinforced by
different studies (Lomicka& Lord, 2009; Motteram & Sharma, 2009) which
additionally underline the capability @&NSsfor educating and learning foreign
languages, for enhancingnd i mpr o v iomalgand cemmposect language
aptitudes, and for the advancement and improvement of learning language
everywhere throughout the world. In current studies, the impacts of utilizing
Facebook on learning language, learners' inspiration and learnersorsigdience

have been examined.

Similarly, Bosch (2009) in the study directed among 200 University studentgpef Ca
Town in South Africa found that Facebook use for educational purposes offers
possible advantages one of them is dropping the force of distance among instructors
and University students; however the students respected the idea of utilizing the
Facebook dr the purpose of education. Another study conducteddéyison &
Thomas 2009), they foundhat the utilization ofSNSsadvances active language
learning as both instructors and learners can take an interest in a cooperative learning
setting which offerechances to cooperation and in this manner helps in language
socialization. Social networking sites can offer a stage to L2 learners for group
cooperation and individual developmefReinhardt & Zander, 2011),n a study
where Facebook was utilized for tarage instructing, they have found that the
utilization of SNS in teaching language support in language socialization and

consequently stimulates language acquisition as well.

The social network, Facebook offers the ability of single and group interacttbe

users of it. The Facebook users can also upload videos, pictures, records, comments,
create pages and groups, send messages and Bacebook therefore unprotected

to thereliable language (Baralt, 2011). Moreover, it provides a platfdomthe
learners to utilize the target language outside classroom for the purpesenaig
andinteraction practically. In these ways, Facebook produces occasions for learners
to comprehend the social practices inserted in language and apply those in actual life
interaction. Utilization of social networks may encourage and engage learners with
practicing language more as the activities and exercises on the Facebook platform,
establishes correspondence and ré&reenhow, Robelia &ughes, 2009).
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Shih (2011) exjored the impacts of utilizing a mixed approach of teaching on the
development of the English studenwgtitten work capacities. Immethodology,
Facebook were organized with composing class guideline. 23 first grade Taiwanese
students were participated fnoa technological university in Taam. Prior to the
experiment, thestudents were separated into three gatherings: low score, medium
score, and high score gatherings; such a division was gotten from the increase scores
in the English subject of the 2010 National College Entrance Examination.
Throughout the experimentatipall of the students posted their bits of composing,
evaluated the nature of composing of understudies from different groups, and
providing their companion feedback on Facebook. The discoveries uncovered that
Facebook incorporated mixed learning was ss&fte for ESL students. The greater
part of the understudy bunches had fundamentally higher scores in thiegpost
They made developments in passage association, content, spelling anthgne
vocabulary and wordssyntax and grammar. They had modesty profoundly
optimistic attitudes in the direction of the guideline. The learners cited that the
accommodation and popularity of Facebook encouraged peer evaluation and

propelled them to have extra involvement in their learning.

As an additional bit of cdirmation, a study directed b&l-Shehri (2011) with 33
college students, all of them were male studying English language at King Khalid
University, Saudi Arabia. Theyere asked to transfer photographs or video cuts,
include portrayals, and post querias Feacebook. The discoveries demonstrated that
participants wanted to work together on Facebook using English language when the
transferred materials from their companions were intriguing and new to them.
Facebook permitted them to stay associated witlerdifit systems. With such an
exposed door, they possibly will build up the capacities to blend thoughts and

realities from different wellsprings of data.

Furthermore, Eren (2012) repeats similar findings. His study was conducted in
Gaziantep University in Urkey where students stated positive attitude towards the
use of Facebook for learning language beside with conventional methods of
educating. A same vision was expressed in another study conducted by Wang, Woo
Quek & Mei(2012) where it is proposed tHaacebook can be effectively utilized for
learning administration as well. Integrating Facebook in language learning and

teaching may provide to the preference and need efjsedrning and free learners
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of the Net Generation by increasing their slfficient learning style. BizMBA

(2016) has reportethat the most mainstream interpersonal network is Facebook,
with a normal of 750 million visitors consistently. In this way, instructors should
follow their students and dispatch their course programghetcomputegenerated
world. This examination has focused on the effect of using Facebook to help
interaction amongst peers and instructor in the English composition. The members
are first year rest medical students in the Faculty of Medicine, Chulalomgk

University.

Besides, in a study conducted by Srirat (2014) the researcher set the study target to
investigate impastof utilizing of FbGas a part of Facebook to encourage instructing

the English course for Daily Communication. The study was compleidd 50
students selecting the course English in the second semester of scholastic year 2013
at Chiang Mai Rajahat University, Chiang Mai, Thailand. The research data were
gathered through the students' exercises inside the cldgbeir cooperation ithe

FbG Both qualitative and quantitative strategies were utilized to analyze the
collected data, together with prest, postest and questionnaires on satisfaction of
selfimprovement. The finding demstrated that utilizing FbGto encourage
instructirg the foreign language course can help students to get benefits and learn
more successfully. Additionally, Gamb& Wilkins (2014) conducted a study in
Universities in Japan,; it provides wunde
perceptions and attited of paticipating in activities through Facebook for language
learning. Ninetyseven students from three private universities participated in the
study. A 26item quantitative questionnaire utilizing ap@int Likert scale and an
opentended qualitativequestionnaire were utilized as a part of this study. The
outcomes demonstrated a little increase in positive mentalities toward most exercises
for learning language taking after completing the study contrasted with earlier
perceptions, yet there were blexdmentalities toward utilizing Facebook as a part of

an education.

Another study was conducted by-Abmmody (2014), he examined the utilization

of Facebook; he created a group for participated students, the sample was selected
from the University of Mosl in Iraqg, for the aim of English language learning. This
study utilized a questionnaire shared online and telephone interviews to analyze

studentsod views, opinions and perceptio
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interacting and @mmunicating in the ceted FbG As per AlHammody, 54.3% of

the members for the most part utilized the Facebook page for associating in English,
48.6% utilized it for learning new vocabulary, and 25.7% utilized it for looking for
feedback and for enhancing interpretation agési Also, another dissertation was

carried out by Muhedeen (2014) with 40 second year students at the English
Departmehy University of Sulaymaniyah in r a g t o l nvestigat e
recognition and production levels after having aweek course regding food,

body, animal, family and color idioms, to find out the results of the pretest and
posttest after the experiment. It was concluded that there was a noticeable

I mprovement i n the studentsd perfor mance
partidpating in the experiment and that the differences between the pretest and
posttest in terms of the studentsd reco

significant.

The premise of this study was that, since students feel significantly more comfortable
when utilizing this social communication site; due to having blended capacity
students in class included students from both rustic and urban regions and dissimilar
teaching circumstances, it was suspected that, students with better language abilities
espeally English would feel an emotive responsibility towards their lesser abilities

of friends and classmates and would correct their errors and help them in the
standards of the language throughout cooperation on the site.

The literature review of Facebookas demonstrated that there are numerous
approaches to utilize Facebook as an informal network site and for the purpose of
education in general. Despite the fact that Facebook has purposes whabpd
language learning, juséw studies have paid attention on this pedagogical issue in
Irag. However, there is a gap between using Facebook eathing Ehglish as a
foreign language amongurdish studentsFor that reason, the researcheed to

reveal insight intean issuethah as a good dealandadan&tente b ook
its role has been neglected as there has notdéemighresearch or study about it in
northern Iragq So, he tries to demonstratethe Facebook role in Education and
Language Learning, as its role hasrbeeentioned and appreciated sufficiently in
researches. Theme, it is examining ways totilize Facebook as Language

Learning tool among Kurdish EFL University Students.
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3 METHODOLOGY

This chapter refers to the methods utilized in this study. It walVide profiles of

the participants and describes the instruments used to collect, analyze and record the
data. Materials are consisted @ list of questionnaire, Facebod&roup and the
activities that ould be shared othe FoGwall. It alsodeals with the procedure of the
study. Finally, the data analysis and data collectiare explaied at the end of the

chapter.

3.1 Setting and Participants

The study was carried out at University of Garmian in Northern Irag and continued
for Eight WeeksThere were 52 third year students from English Departrdénif

them were participatedynly 6 of themdid not respondthe pretestquestionnaire
because of not having Facebook account and absefteessample contained of
(29) females and (17) males. Their ages were between (19) and (39), witbrage

of (2196) years. They were all Kurdish native speakers.

Table 3.1: The Statistics of Min, Max, Mean and Standael@tion of Age

N Minimum Maximum Mean Std. Deviation
Age 46 19 39 21.96 3.627
Valid N 46

As a requirement for being selected to participate in the study, all participated
students were required to have an account on Facebook and having prior knowledge
using it. So as to give general understanding of their ability to use Facebook,
students were asked through the first section of the questionnaire form to identify

their experience using Facebookppendix A).
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3.2 Materials

This study was primarily used a quantitative method tdoegpthe attitudes and

opinions o f Kur di sh University student so us e
background. It is also significant to say that the study utilized egong pretest

posttest design to examine itesearch questionsThe materials of thestudy

consisted of tools intended to elicit quantitative data, involving a research
questionnaireform for the pretest and posttest witlf grade English university

students, and consisted of tlessons andasks on English language that could be

done through the FhG hese will be deliberated in detail during this section, along

with the fundamental materials usedfacilitate data gathering.

3.2.1 Computer-Mediated Communication (CMC)

One of the methods of communication, managed by the Internetdbabken the
consideration of applied linguists and professionals of language teaching similarly is
that of synchronous computerediated communication. l.e. CMC is a procedure in
which human interaction happens using at least one arranged media tremsmiss
frameworks. While the term has generally mentioned to those correspondences that
happen by means of computeediated organizations including texting, email,
rooms of chatting and social networking facilities. CMC is isolated into synchronous
and asynlkronous methods. In synchronous correspondence, all members are online
at the same time. In asynchronptisere are time limitations on correspondence
messages and replies, as with messages and emails (Skovh@wininGr &
Kankaanranta, 2014). Such Langeateaching specialists have highlighted the
method in which it offers those advantages attributed to communication in the
second language that are thought to encourage L2 acquisition, and in addition various
additional advantages remarkable to the metfiRal/ne & Whitney, 2002; Sotillo,
2000). Researches on CMC concentrate to a great extent on the social impacts of
various computesupported communication advancements. Numerous late studies

include Internebased social network communication upheld byaqaiogramming.

Although various CMC tools exist inside projects particularly inted for
educational purposes, in this study, the researcher utilized Facelook is a
programfundamentallyproposed for informal communication on the web. Facebook
is the greatest onlineNsS and right now has more than dnkion users. Facebook is
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additionally a standout amongst the most preferable SNSs among learners, has over a
large number of utilizers everywhetéroughoutthe world, from primary and
secondary schools to universities. On Facebook, individuals from all ages can make
their own profiles, permit individuals to communicate, compose each other's walls
and shag their favorite phot§ recordings and find individls addas friends and
contact with them. The users of Facebook can see a lieewffriends and tap on

their account so as to statiat with opening a new text box. Thext box in which

Facebook usrs make messages can be seen at the bottomantipeiterwindow.

3.2.2 Facebook Group(FbG)

In this research, the researcher used Facebook activities to provide students with an
alternative to support them to be better in language learning. The researcher created a
closedgroup on Facebook, named (The Facebd&ude on Improving English
Language) and posted actigs as daily basis (See Appendix B Facebook Group

is a platform that every Facebook user can create so that others can join, permitting
its members to interact and collaborate in view of a commiamtain, alliance or
affiliation. Facebook groups might be open to anybody, or Facebook users may join
by receiving an invation from another user. Aa€ebookGroup permits members to

make a group for chatting, sharing, discussing or talking about regalats
(Janssen, 2010). Buh aclosed group,the admins of the FbGnust approve
members to join and onlyroup members can see posted on the group platfidren.
students used the Fb@all on which they could converse their ideas and share any
informative and interesting photos, videos and links to useful websites concerning
English Language. At the end of the study, the rebearased the same FhiG

obtain the posttest resultSde Appendix F It is important to mention that the study
utilized a onegroup pretesposttest design to examine itesearch questiong\

single group of students involved for conducting pretest and after taking the course,
the same group involved for conducting pest. As Gay, Mills, Airasian (2006)
stated that the success of the treatment is indicated by comparing the results of the
pretest and the posttesh addition, the researcher tried to add some other members
as guest speakers to investigate the signifiofigquestionnaire statements by letting
them to join the created group for the study purpose to have interaction with the
study participant$See Appendix A)The participants of the study were asked to not

leave the group in order to have a proper resftdt thestudy

28



3.2.3 Questionnaire

A questionnaire, as wetlefined by Saris & Gallhofer (2014), is a sequence of
guestions related to a certain topic. Also, they state that a questionnaire is used for
collecting data and the items of the questionnaire asevened by respondents (in

this study the respondents af&ar students of English Departmentativersity

of Garmian). The respondents may give information about themselves. For example,
they may express their opinions and perceptions about the gprotelearning

language from SNS.

Richards (2001) reflects questionnaires the most familiar tools used in research; they
may be used in collecting information when dealing with great number of issues such

as Al anguage use, ppreterred rclassrabm hcdvatesnand g s t
attitudes, opinions and beliefso. Li kewi
guestionnaires can be used to achieve a number of investigations: exploring great
number of questions in the L2 research which includestm vati ons, st
experience in L2 learning, points of view from the L2 teachers on different issues
concerning learning and teaching, etc.

Bachman& Palmer 2010) state that there are three common types of questionnaires:
multiple-choice questions, tiag scales, and opesnded questions. According to

them, multiplechoice usually includes one question with four options and the
respondents are requested to mark only the answer (or sometimes more than one).
Rating scales might be explained as a typguastionnaire in which the questions

are scaled, for instance from% (e. g. , 1 = strongly di s:
strongly agree, b e s teré@éd.questions, thé espdndtents ade t y p
freer (not restricted) in comparison with others. Tlaeg asked to respond about

certain subjects and they can write their feelings and ideas. Adams et al (2005) refer

to openended and closeeinded questions. In the last, the participants are instructed

to choose one option from four. In opended questiarespondents have to write

answers. Analyzing the first type is easier because it obligates the respondents to
choose a limited number of answers, whereas-epeled items are more difficult to

analyze because the respondents are free to write. Thisyioom closedended

guestions have been selected in the questionnaire.
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Finally, what is more important is that the questionnaire which is designed to
investigate its purposes should be valid, reliable and understandatiar®i, Platt,
& Platt, 1992). AsBrace (2004) states that a poorly written questionnaillenot

provide the data that are required or, worse, pvilvide data that are incorrect

3.2.3.1 ResearchQuestionnaire Design

Primarily, a quantitative technique methodology was @tilim this studyo examine

theuni versity studentsd opinions of wusing
and their attitudes toward the language aetisifromFacebook, including its ability

to be utilized as a part of a path like a conventional learning admirostrati
framework and additionally for different particular langudegrning workouts. The
28-statement quantitative questionnaire involved both statetyeatand quen-

type items and was distributed into three secti@eefAppendix A). Section one

conta ned five personal guestions that aske
of Facebook generally, containing to what extent they have been utilizing it and how
often, on average, they opened it and their participation at amnjasieducational

FbG before the course answering by yes or no. 8eciwo consisted of 13 itesnlt

i nspected the participantsé opinions and
instructive purposes. In this Section, the first statement asked students to show their
opinions of easiness to log in to Facebook, the second and third statements asked
them to rate Facebookds prospects to ut
Forth statement asked them to show their perceptions of easiness for making posts,
upload pictues and videos on Facebook. The two next statements asked them to
show their opinions about the usefulness of Facebook as a contact tool between
studentsstudents and teachestudents. The remairg questionnaire items stated to
Facebookds s aspa legning ananagereest system except the last
statement which asked the participants to show their opinions of using Facebook as a
good place for practicing English Language. While Section three consisted of 10
statements. It focused on the particigadbt v i ews of the capabil
group role for conduatg specific activities for language learning. All statements in
Section three asked students to evaluate
function to provide a variety of activigefor learing language, covering all four

skill sets in addition to other related taskesponse choices for both second and

third sections were scored from($trongly Disagree}o 5 (Strongly Agreepn a
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Likert scale. Data scored as 3 were considaegdral by the researcher. Initially, the
researcher chose agint scale to encourage more reliable and varying opinions and
to limit responses from being too neutral. Then, for ease of presentation, the results
from the questionnaire were collapsed imtdive-point scale. For example, data
scored from the Disagree side of the Likert Scale, 1 to 2, were merged and labeled as
Strongly Disagreeand Disagree,although data scored from the Agree side of the
Likert Scale, 4 to 5, were merged and labeledAg®e and Strongly agree Data

scored as 3 were labeledMsutral (See Appendix A).

3.2.3.2 Validity and Reliability of the Questionnaire

The questionnaire has been taken and adapted from a study by Craig Gamble
Michael Wilkins (2014)in three Universities of Jap, which concluded the data for
the same purpose. The research provided |

attitudes of pdicipating in activities for language learning through Facebook.

After taking permission from the department of Enghstuniversity of Garmian to

allow the researcher to usé® 3ear students as Participants in this study, the
researcher prepared a set of questionnaiprocess of giving, sending and mailing a
copy of the questionnaire to juryréfessionals in the fieldf applied linguistics and
linguisticswas conductetb measure its face Validitgome additions, deletions and
modifications have been done on some of the items; after deleting two items of
sectiontwo, five items have been addduksides, three items¥ve been deleted and
another item hadveen added tsection one. The researchexpressedhat the
guestionnaire was approved by the jury members and confirmed that they were
understandable, clear and valid for the study purposes. Therefore, appearance
validity of the questionnaire has been attain€de jury members consist of 11
specialists $eeAppendix B). Also, the researcher worked to test the reliability of the
guestionnaire items. Reliability is regarded as the second essential property for the
evalation of language tests. It refers to the tendency of a test to yield stability of
results across questionnaire items. A group of 20 memBegrdde University
students of English Department at University of Sulaymaniyah assessed the items of
the questianaire for clarity and reliability. Consequently, it can be said that this
version of questionnaire achieved the reliabilitye table below shows the use of

Alpha Cronbach to get the reliability of the questionnaire:
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Table 3.2:Reliability and Validity

Methods Result
Alpha Cronbach 0.862
Validity 0.874

It can be seeninthetable3.2hat Cr onbachoés Al pha was wus
to get the final result of reliability, the information of the questionnaire obtained
from the participants, the result of reliability was 0.862 and the result of validity was

0.874. Thus, the questinaire was extremely reliable and valid (See Appendix A).

3.2.4 ResearchTask Design

The teaching through Facebook with the group followed a method. Every week, from
Sunday to Thursday, a Lesson, a Task were posted on FbG each day excluding
Friday and Saturdaippased on any tasks and lessons to improve English language

skills. Students were given tasks @Gnammar, Vocabulary, listeningronunciation,

and wor d arrangementse et c. (See Appen
AExercisesodo on Grammar and English Tense
Vocabul ar vy, Pronunciati on, Auxiliary wver

tasks, supp r t posts were posted on the wuncha
understanding and increase their engagement with the topics; these posts were called
ALessonso and numboersedassott Taldemin Appeadix C). h e
Typically each Lessonpostomu | d recei ve studentsdé6 discu:

task post.

Besides, a video was posted to support the lesson and the task each and every day, as
some instructors feel that viewing a video is entertaining rather than educating and
learning. Instrat or s can wutilize video to catch a
at the meantime educating them (Willmot, Bramhall & Radley, 2012). Most of
instructors wouldndét give their | earners
support for languagesérning. At the point when instructors offer similar support

with video, the outcome will be successful, agreeable lessons. The videos mostly
took from the two YouTube web Channdisthis study First, Learn English with

Engli shCl ass101Tkroend sMifirEtlntgd S 8 hsemi es and
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the http:// www. engvid.com/ 6s fiLearn Engl
Now and again, video can be equal to an instructor in conveying realities or showing
strategies to help with dominant learnindiere a student can observe complex
experimental or mechanical systems the same number of times as they have to.
Besides, the interactive features of current dvabed media players can be utilized

to advance "dynamic watching" approaches with studentdnf@tiet al, 2012).

Students were also motivated to interact in the group freely. In addition, students
used to post status, videos, useful links, pictures, comments or news freely which
maintain the practicalife interaction on the FbG wall and they weiso motivated

to review or edit theirAlmlteyswreagvtecatld post
independence; the topics were free and did not identify what topic to post (See
Appendix C). The researcher did not score their posts and their participatanse

he considered that Facebook is a comfortable learning channel where students could
direct their ideas more freely than in the traditional classroom. Similarly, the
researcher used to post entertainment and enjoyment videos, pictures and puzzle
stauses to give the students a glad time (See AppendiRd@iitionally, he used to

post links DPF files, Audio and video files and participants can take notes from.

The group members were also able to wuse
which the man concentration is on expressive communication which connects the
theory of Task Based Language Teaching and getting benefit from online social
networks in teaching language. For example, a group member will usually post a
status about their daytime orme unpredicted life occasion for which other
members of the group will give feedback comments on the status. The only rule is
going to be followed in the FbG is that each and every member will have to post

whatever they like and want in English.

3.3 Procedure

This study attempts to show the roles of ussigSson language learning. In other
words, it focuses on online learning strategy beside the traditional learning strategy
which is classroom to encourage the students to learn English language in Northern
Irag. In this study, some basic procedures have beptied. It used two types of

tests in order to choose a good sample for the study and to collect its data. The tests
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were taken by the participants: pretest, and posttest, the same questionnaire was used
as the testing tool for both tests.

Initially, the researcheacquired a permission froEnglish Department afniversity

of Garmian to permit him to work with third year students during the period of his
study and use them as Participants. It involved 46 students as EFL learners in order
toinspecttheefct of Facebook on the studentsao
took an approval from his supervisor and the Universitgonduct the study, he
organized a gestionnaire form for both pretest and posttest, he contacted with the
jury members to check irdity and reliabilty of the questionnaire items. After that,

the final version othe questionnairachieved both validity and reliability and ready

to use for the study purpose.

Before conducting the predt, the researcher informstlidents about the project and
they were satisfied with the idea, ded to cooperate himnd participate in his
study. With the cooperation of the head of English department, the researcher
determined a day for conducting gest at(10 May 2016 and all the third grade
students were there ttake the test excluding 6f them because of not having
Facebook account and absenteBlse researcher directed the questionnaire to all
participants at the university class. It is important teeeé that tle questionnaire
consisted of three sections. Section oonaststed of 5 personal itamsecin two
consisted of 13 ites1on students opinions of using Facebook, [dst section
consisted of 10 items about the activities throkghebook. The pretest wearied

out at the beginning otourseand thestudentswere requested to answer the
guestonnaire itens outside otlass or inside with the goal that they can take as much
time as is needed answering every question fairly and proficiently. Also, Students
were educated that all questionnaire responsesnamgymous. For Section Three,
they were requested to respommdview of primary reaction whether each and every
activity could be effective or helpful if led through Facek, as a few students may

have hd slight or no experience with the activities at this point of the study.

The Closed FbG was created(d0 May 2016) anchamed (The Facebook Role on
Improving English Languag&See Appendix E).After joining the students to the
FbG the researchealirected some oral rulesso as to avoid problems and obtain the

students to participate in the project successfully. He posted an announcement and
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welcomed everybody to the group (Sepp&ndix D). Then, he asked participants to
cooperate in the projectxglained them the purposes of creating the group so as to
understand the project comprehensively. Yet, he explained and assured them that
their involvement was voluntary but they could not remove when they had taken
pretest because the study involved atéig for eight weeks and as soon as after the
course period, they have taken posttest. In addition, he promised them that their

identities would be kept private.

The activities on th&bG were started its work from (12 May 2016) and continued
until (12 Juy 2016). The Instructor started posting activities on the FbG wall as the
place which is chosen for the study. The FbG gave the participants with a chance to
be educated for eight weeks in a congpgienerated classroom bying different

media substanceuch agecordingsyoice, pictures, notices and different materials

accessible on the Internet.

The researcher himself arranged the materials for the study including Exercises on
Grammar and English Tenses, Tasks on Vocabulary, Pronunciation, Auxiliary

ver bsé et c. whi ch wvaad shared aslthe lessbns, iTasks eamda c t i
exercises on the FbG wall. Alsdetvideo posts mostly tekdrom the YouTube web
Channels(See Appendix £ This was explained in detailihhe fAResear ch
Desigro section(See Page No. 41Furthermore the research was carried out in

eight weeks and the researcher is the one who taught the students the materials
during the course periodHe met the participants onlinence a day for 3 hours or

more. The lessons, tasks amrdercises from the instructors were shared five days a

week but Facebook activities were not limitdthese taskseflected the statements

on Section Three of thquestionnaire. Thegontained within posting photos and

videos, usefulinks of subjects andites,writing and responding to posts by other
students, interacting and communicating with each othel,i t i ng each ot h
posted on group wilcorrectingerrors among participants antgeractirg with the

instructor throughhe Facebook messagj organization.

At the end of the eightweek course, the same questionnaire was used to find the
posttest results. The purpose of the posttest was to discover to what degree the
st udent stowardysinghHaceldsand the activities on Faceboblased on

language learnmimproved after using Fb@&s a way to share resources and interact
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with the members and instructors. The statements of both second and third sections
of the questionnaire form were posteadine from the FoGSee Appendix Fandthe
researcher asked the peaipiated students to answer the posttest items in two days in
order thatthey could have enough time answering eachstipe honestly and
proficiently by commenting on the Posttest post, then the researcher collected all the
daa and typed their answers tre Postest form by himselfAfter conducting the

pretest and posttest, the researcher evaluated the results by using SPSS Version 20 to
observe the differences between the results of both tests and to investigate the
significant of these differences. Then scoring data was analyzed using ANOVA and
T-test.

3.4 Data Analysis

Descriptive analyses of the quantitative data were conducted SBiE§statistial
Package for Social Scienggsogram version 20. After adding the obtaiwleda into

the program, then the data were analyzed to present the mean scores of each item of
the pretest and posttest. ANOVA andtebt method was applied to interpret the

differences in variables of results of each item too.

3.5 Data Collection

The pretesvas carried out at the beginning of
opinions toward using Facebook in the field of education and phigir opinions

toward the activitiesf could be doneon Facebook based on language learnasy

some students mayabe had minor or no knowledge with the activities at this point

of the studyThe researcher determined a day for conductindggsteat 10 May 2016

and all the third grade students were there to take the test excluding 6 of them
becausef not having Fadeook accont andabsenteesThe researcher directed the
guestionnaire to all participants at the university class. They were requested to
answer the questionnaire statements outside from class or inside wahmtiieat

they can take as much time as iededresponding every statemefdirly and

proficiently.

The researchgrosted and shared English language learning activitidb@every

day and coninues for eight weeks. dcerning the posttest, at the end of last week,
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the statements of both secoadd third sections of the questionnaire form were
posted to students oné from the FbGto express their opinions toward using
Facebook as a Language learning tool in their cougee Appendix JFand the
researcher asked students to answer the Postiest in two days so as they could
have enough time answering each est&nt honestly and proficienthby

commenting on the Posttest ppdhen the researcher collected all the data and typed
their answers on the Pewst form.
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4 RESULTS AND DISCUSSION

I n the | ight of the studentsd responses
analyzed statistically. The analysis of the data is impotia achieve the research

aims and to discuss the researchestions. First the participants personal
information are distributed regarding gender, age, using Facebook for years, how
often accessing Facebook per day and participation at any educational grangp bef
conducting the course. Secortle results of the pretest and posttast tabulated

and analyzed regarding studentsd opinion
of activities on language learning which share fromRh&. Lastly, the researcher
discusses the findings of the pretest and-pestt It is necessary to gathat the

findings help the researcher draw conclusions, make recommendations, and suggest
topics for further studieg\s a final point, the results and discussions are provided in

light of the research questions presented in the first chapter.

4.1 Results

This study was primarily used a quantitative method to explore the attitudes and
opinions of Kur di sh University students
background. The used materials consisted of tools intended to elicit quantitative data,
involving theresearch questionnaire form for the pretest and posttest, and the tasks

on English languagéBased on the two research questions proposed in chapter one,

the results were obtained from the analysis of the questionnaire at the beginning and

at the end of th online course:

A

T The University studentsd opinions of |
T The University students6é opinions tow.
through Facebook
The study was carried out at University of Garmian in Northerndratjcontinued
for Eight Weeks. There were 52 thircage students at English Department and 46 of

them were participated o this study As a result, 88% of the total sample
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participated on filling in the questionnaire form. Moreover, all sample were #urdi
native speaker

Concerning section one on the questionnaire form, it contadhedd/e personal
guestions that asked for studentso6é gende.
containing to what extent they have been utiligzit and how ofterthey opened it

and the last personal question asked them about their participation at any similar
educational FbG before the course answering by yes or no. The results of the

studentsdé personal information were appe:

Table 4.1 GendemDistribution

Gender Frequency Percentage
Male 17 37.0
Female 29 63.0

Total 46 100.0

It can be seen in theable 4.1that of the total participants: 63.0% of them were
female and 37.0%f themwere male. The totalumber of the participants wal6,
the number of male is 17 and the number of females \28. Repeatey| the
participation of female wsa almost as mucmore againthan the participation of

male.

Gender Distribution

m Male

m Female

Figure 4.1: Gender Dstribution
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Table 4.2 Age Distribution

Age Frequency Percentage
Less tharR2 30 65.2

22-26 14 30.4

26 and More 2 4.4

Total 46 100.0

As shown in tle Table 4.2that of theentiremembers65.2% of them, their agegere

less than 22 years which was the largest nunsberparig to otherage groups;

30.4% whoseages were between 2226 years and merely 4.4% of the total number

their ages 26 y@s and more. The total number of the participants 4@, the

frequency of less than 22 ages was 30 whicé tlva largest frequewncthe frequency

of 22-26 ages wa 14 ad thefrequency of 26 and more ages was only 2 whick wa

the smallest age group. Repeatedly, the ppaiion of the first age group wa

greatly largethan the two other age groups.

30.40%

Age Distribution
4.40%

M Less than 22
m22-26
26 and More

Figure 4.2: Age Distribution

Table 4.3 Using Facebook for Yearsifribution

| have been Using Facebook for Frequency Percentage
0- 2 years 25 54.3

3- 5 years 15 32.6

6 years and More 6 13.1

Total 46 100.0
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It is clear in the @ble 4.3that 54.3% of the total sample have been frequently used
Facebook for O to 2 years, 32.6% of them have been used Facebook for 3 to 5 years
and 13.1% of them have been used Facebook foa® ynd more. The total number

of the mrticipants wa 46, frequetly, 25 of the total sample have been used
Facebook for O to 2 years, 15 of them have been used Facebook for 3 to 5 years and
only 6 of them have been used Facebook for 6 years and more. Repeatedly, the

participation of the firsset wa greatlylarger tha the two other sets.

Using Facebook for Years Distribution

13.1%

m 0- 2 years
m 3- 5 years

6 years and More

Figure 4.3: Using Facebook foYearsDistribution

Table 4.4 How often, Access Facebook per Daigtfibution

How often do you access Facebook Frequency Percentage
1-3 Hours a day 25 54.3

4 -6 Hours a day 15 32.6

7 or More Hours alay 6 13.1

Total 46 100.0

It is noticed inthe Table 4.4that of the wholemembers 54.3% of thenregularly
accessed Facebook between 1 to 3 hours a day; 32.6% of them accessed Facebook
between 4 to 6 hours a day and also 13.1% of them accessed Facebook between 7 or
morehours a day. The total number of the participants #& frequently, 25 of the

total sampt accessed Facebook feBhours a day, 15 of them accessed Facebook

for 4-6 hours a day and only 6 of them accessed Facebook for 7 or more hours a day.
Repeatedly, theoarticipation of the first set vgasignificantly larger than the two

other sets.
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How often Access Facebook
Distribution

13.1%

m 1-3 Hours a day

0,
54.3% m 4 -6 Hours a day

Figure 4.4: How often Access Facebogler DayDistribution

Table 4.5 Participation at any Educational Faceboak@ Distribution

Participating at any educational Facebook group  Frequency Percentage
Yes 23 50.0

No 23 50.0

Total 46 100.0

As it illustrated in the @ble 4.5that of the total participants: 50.0% of them have
beenregularlyparticipated at educationkbcebook Groupnd 50.0% of them have
not been participated at any educatidfials before this course. The totalimber of
the paticipants wa 46, frequently, 23 of thentiresample have been participated at
educationaFbG, and 23 of them have not been participatiedny educational FbG
before this course. Repeatedly, fherticipation of the first set wgabtally equal to
the £cond set.

Have you ever Participated at any
Educational Facebook Group before
this Course?

mYes
50.0 % 50.0%

m No

Figure 4.5: Participating at Educational Facebook Grousgtiibution
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Concerning the second section of the questionnaire form, it consisted of B3 item
asking abous t u d e nt sd usiogpFHaaeboaoknnsgeneraised for both preest

and postest. In addition, the rating scales were used, it might be explained as a type

of questionnaire in which the questions were scaled, for instance frbred)., 1 =
strongly disagree, di sageee)e.ée Tma DBabd estb
shows results ofthes t u d e n togimonspof usingr Facebook in Piest before

conducting the course.

Table 4.6 Opinions of using Facebook fordtest

1 2 3 4 5 Severity
Opinion of using Facebook F. F. F. F. F.
Mean S.D t-test P-value
% % % % %
6. | found it easy to log in tc 0 4 14 15 13
3.80 1.03 26.95 0.00
Facebook. 00 87 304 326 283
7. Facebook is a good progra 1 6 10 20 9
Compared to other programs, lik 3.65 1.01 24.38 0.00
Skype, twitter or Gmail. 22 130 217 435 196
8. Facebook can be used bc o 4 10 18 12
socially and for educationa 3.73 1.08 23.39 0.00
purposes. 4.3 8.7 21.7 39.1 26.1
9. Facebook is safe to use bo 3 15 13 13 2
socially and for educationa 291 1.02 19.20 0.00
purposes. 6.5 32.6 28.3 28.3 4.3

10. It is easy to make posts, uploi
3.86 1.06 24.60 0.00

pictures and videos on Facebook. 43 43 23.9 348 326

11. Facebook is a good place 0 5 9 20 12
keep in

3.84 .94 27.70 0.00

contact with other students fror 0.0 10.9 19.6 435 26.1

class.

12. Facebook is a good place - 7 12 20 5

contact my teacher outside ¢ 3.41 1.02 22.61 0.00
class. 43 152 261 435 109

13. Facebook is a good place 4 13 7 15 10

check class notes ohomework 3.43 1.16 19.64 0.00

assignments posted by the teache 22 28.3 15.2 32.6 217

14. Facebook is a good place 2 18 17 9

ask for help about homewor 3.71 .83 30.21 0.00
assignments. 0.0 43 39.1 37.0 19.6

15. Facebookis a good place tc 1 6 21 16 2

check for school related update 3.26 .82 26.70 0.00
and notices. 2.2 13.0 45.7 34.8 43
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16. Facebook is a good place

4

15

15

notice my partn 3.34 1.13 19.92 0.00
and learn from them. 8.7 10.9 326 32.6 15.2
17. Facebook is a good place 2 9 12 16 7
notice my errors in my Englist
) 3.36 1.10 20.72 0.00
when | use it than when | speak o 43 19.6 26.1 348 15.2
loud.
18. Facebook is a good place fi 1 8 6 16 15
o . 3.78 1.15 22.25 0.00
practicing English. 22 174 130 348 326
19 86 158 217 118
Total 3.54 1.02
3.2 143 26.4 36.3 19.8
It can be seen inthEable 46t hat t he hi gher frequency of

of using Facebook in educational background before the course period on English

language learning from thEbG in pretest is the statement 10 (It is easy to make

posts, upload pictures and videos lBacebook), the mean offi statement was

(3.86) whichgreater than the mean of other factors. As a result, make posts, upload

pictures and videos is an importdactor to help students to usacebook as tool for

language learning. However, the leasgftee n c y

of

t he

participan

FbG in educational field in pretest wastatement 9 (Facebook is safe to use both

socially and for educational purposes) because the mean of this statement was less

than other factors. Moreover, 19.8% of theatoesponse were strongly agree with

using Facebook as a language learning t8613% of them were agre6.4% of

them did not have any information about it; 14.3% of thveene disagreand also

merely 3.2% of the total sample were strongly disagreeiwith regard to sesrity,
the highest severe item watatement 10 (M= 3.86, SD= +1.06yaglue <0001) and
the least severe item wastatement 9 (M= 2.91, SD= +1.02yglue <0.001), the

mean of this item was less than the general mean (3.0) which thaattss item did

not affect students opinion about using Facebook as a tool for learning language

comparing to other factors. Finally, the overall mean and standard deviation of all

items in pretest were (34, £1.02) respectively.

The Table belowshows the results of the questionnaire form concerning section

three ons t u d esubsequéntopinions of using Facebook in Pestt after

conducting the course.
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Table 4.7 Opinions of Using Facebook fooBttest

1 2 3 4 5 Severity
Opinion of using Facebook F. F. F. F. F.
Mean S.D t-test P-value
% % % % %
6. | found it easy to log in tc 0 0 1 35 10
4.19 .45 62.80 0.00
Facebook. 00 00 22 761 217
7. Facebook is a good progra g 1 1 27 17
Compared to other programs, lik 4.30 .62 46.49 0.00
Skype, twitter oiGmail. 0.0 22 2.2 58.7 37.0
8. Facebook can be used bc g 6 7 21 12
socially and for educationa 3.84 .96 27.03 0.00
purposes. 00 130 152 457 261
9. Facebook is safe to use bo g 14 19 9 4
socialy and for educational 3.06 .92 22.38 0.00
purposes. 00 304 413 196 87
10. It is easy to make posts, uploi 0 0 1 sl 14
] ] 4.28 .50 57.89 0.00
pictures and videos on Facebook. 0.0 0.0 29 67.4 304
11. Facebook is a good place g 0 1 35 10
keep incontact with other student 4.19 .45 62.80 0.00
from class. 0.0 0.0 2.2 76.1 21.7
12. Facebook is a good place g ) 9 26 3
contact my teacher outside 3.52 .86 27.69 0.00
class. 00 174 196 565 65
13. Facebook is a gooplace to g 6 10 26 4
check class notes or homewo 3.60 .82 29.50 0.00
assignments posted by the teache 0.0 13.0 217 56.5 8.7
14. Facebook is a good place g 4 1 35 6
ask for help about homewor 3.93 71 37.48 0.00
assignments. 00 87 2.2 761 130
15. Facebook is a good place g 6 15 18 7
check for school related updatt 3.56 .91 26.55 0.00
and notices. 0.0 13.0 32.6 39.1 15.2
16. Facebook is a good place 1 10 6 17 12
notice my partn 3.63 1.16 21.19 0.00
and learn from them. 2.2 21.7 13.0 37.0 26.1
17. Facebook is a good place 0 6 7 29 4
notice my errors in my Englist
. 3.67 .81 30.46 0.00
when | use it than when | speak o 0.0 13.0 15.2 63.0 8.7
loud.
18. Facebook is a good place f 0 3 3 30 10
o . 4.02 74 36.61 0.00
practicing English. 0.0 6.5 6.5 65.2 21.8
1 64 81 339 113
Total 3.83 0.76
0.2 10.7 135 56.6 19.0
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the results of

The

using Facebook as a tool for leamiknglish language in posttest svetatement 7

Itis clearinthe @&ble 4.4 h a't participan

after taking a course from the G higher frequency of
(Facebook is a goodrogram Compared to other programs, like Skype, twitter or
Gmal), the mean of this statement was (4.30) wigckater than the mean of the

other factors. As a result, "Facebook is a good program” is an important factor to
help students to udebG as a tobfor learning English language. However, the least
frequency of participantsd opinion of wus
posttestwas statement 9 (Facebook is safe to use both socially and for educational
purposespecause the mean of thtem wa less than the mean of the other factors.
Moreover, 19.0% of the total responsesrestrongly agree with usingbGas a tool

for language learnindg6.6% of thenwere agree; 13.5% of them didt know about

it and also merely 10.9% of total sampleredisagree and strongly disagree with it.

In regard to sesrity, the highest severe item svéhe statement 7 (M= 4.30, SD=

+0.62, pvalue <0.001) andhe least severe item wthe statement 9 (M= 3.06, SD=

+0.92, pvalue <0.001). Finally, the overall mwe and standard detion of all items

in posttest wee (3.83, +0.76) respectively which were increased comparing to the

total mean score in pitest.

Concerning the third section of the questionnaire form, it consisted of 10 items
ng
and used for both prest and postest. In addition, the rating scales were used. The
Tabl e bel t he

learning ifled throughFacebook in Préest before conducting the course.

as ki a b o niot andssubsetdjgent bpenidns pf activities through Facebook

oOow shows resul ts of student

Table 4.8 Opinionsof Activities on Facebook forre-test

1 2 3 4 5 Severity
Opinion of using Facebook F. F. F. F. F.
Mean S.D t-test P-value
% % % % %
19. Facebook is a good place 1 8 11 20 6
discuss different topics with 3.47 1.00 23.46 0.00
classmates. 2.2 17.4 23.9 43.5 13.0
20. Facebook is a good place 0 10 11 16 9
post writing assignments like sho 3.52 1.04 22.77 0.00
0.0 21.7 23.9 34.8 19.6

stories or essays.
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21. Facebook is a good place 1 1 5 13 24 3

access links to resources providk 3.50 .86 27.51 0.00
by the teacher. 2.2 10.9 28.3 52.2 6.5

0 6 20 18 2
22. Facebook is a good place 334 76 20,62 0.00
post and respond to surveys. 00 130 435 391 43 ' ' ' '
23. Facebook is a good place 2 10 9 19 6
read articles and take notes 3.36 1.10 20.72 0.00
prepare for next Lesson. 43 217 19.6 413 13.0
24. Facebook is a good place 1 12 18 11 4
listen to audio files and take note 3.10 .97 21.70 0.00
to prepare for nextesson. 2.2 26.1 39.1 23.9 8.7
25. Facebook is a good place 3 12 11 13 7
review or edit 3.19 1.18 18.28 0.00
assignments. 6.5 26.1 23.9 28.3 15.2
26. Facebook is a good place 1 9 14 17 5
watch YouTube videos anc 334 9% 22 85 0.00
discuss comprehension questio ,, 196 304 370 109 ' ' ' '
with classmates.
27. Facebook is a good place 0 12 12 18 4 3.30 % 2327 0.00
make video posts as assignment: 0.0 26.1 261 39.1 8.7 ' ’ ' '
28. Facebook is a good place 0 5 15 20 6
have di scussi o 358 85 2834 0.00
speakersd tidndl oo 109 326 435 130 ' ' .
students.

9 89 134 176 52
Total 3.37 .97

1.9 19.3 29.1 38.2 11.5

It can be seen in theable 4.8that the higher frequency of part i pant s6 opi n
activities on FbG regarding English language learning befadhe course period in
pretestwa st atement 28 (Facebook is a good p
speaker so | isthdents), the neanrofthisiitenmwad (3.58) witjokater

than the mean ofhe other factors. As a result, having discussions with English
speakers on Facebook is an important factor to help students to develop their
language skills. However, the leastfguency of participants®o
on FbG as course for leamg English language in pretest svatatement 24
(Facebook is a good place to listen to audio files and take notes to prepare for next
Lesson)because the mean of this item svessthan the mean of other items.
Moreover, 11.5% of the total responsesre strongly agree with activities ofbG

regarding English language learning; 38.2% of tivegne agree; 29.1% of them did
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not know about it and also merely 21.2% of the total samge disagree and
strongly disagreewith it. In regard to severity, the highest sevetem wa the

statement 28 (M= 3.58, SD= £.85yplue <0001) and the least severe itemsvihe

statement 24 (M= 3.10, SD= +.97,vplue <0.001). Finally, the overall meand

standard deviation of all items in pretesre (3.37, £.97) respectively.

Also, the Table below shows the results of the questionnaire form concerning section
three on studentsd subsequent opinions

Facebookn Posttest after conducting the course.

Table 4.9 Opinionsof Activities on Facebook ford3ttest

1 2 3 4 5 Severity

Opinion of using Facebook F. F. F. F. F. P-
Mean S.D t-test

% % % % % value
19. Facebook is a good place g 3 4 28 11
discuss different topics with 4.02 77 35.22 0.00
classmates. 0.0 6.5 8.7 60.9 23.9
20. Facebook is a good place g 3 3 27 13
post writing assignments like sho 4.08 .78 35.36 0.00
stories or essays. 0.0 6.5 6.5 58.7 28.3
21. Facebook is a gooplace to g 5 12 24 5
access links to resources provid. 3.63 .82 29.50 0.00
by the teacher. 00 109 261 522 109

0 2 6 32 6

22. Facebook is a good place
3.91 .66 40.16 0.00

post and respond to surveys. 0.0 43 13.0 69.6 13.0

23. Facebook is a good place 1 q 10 8 24 3

read articles and take notes 3.39 .97 23.54 0.00
prepare for next Lesson. 2.2 217 17.4 52.2 6.5

24. Facebook is a good place - 13 16 12 3

listen to audio files and take note 3.02 .99 20.49 0.00
to prepare for next Lesson. 4.3 28.3 34.8 26.1 6.5

25. Facebook is a good place 1 12 8 19 6

review or edit 3.36 1.08 21.11 0.00
assignments. 22 261 174 413 130

26. Facebook is a good place 1 2 16 14 13

watch YouTube videos ardiscuss

comprehension  questions  wit 29 43 348 304 28.3
classmates.

3.78 .98 25.99 0.00

27. Facebook is a good place
3.69 .83 29.84 0.00

make video posts as assignments 0.0 13.0 15.2 60.9 10.9
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28. Facebook is @ood place to 0 1 1 24 20

have di scussi o
N .. 4.36 .64 45.95 0.00
speakerso Itlcnndxl(oo 29 29 522 435
students.
5 57 81 232 85
Total 3.72 .85

11 12.3 17.6 50.4 18.6

It is clear in the &ble 4.9t hat t he r es ul ihien ofoattivitiesaont i c i p
Facebookhave been changed after taking a course regarding English language
learning fromthesbG. The higher frequency of parti
FbGin posttest wa the statemer#t8 (Facebook is a good place to have discussions
with fAguest s ptomaksaderdsy thé meareadf was (4.86) which
greater than the mean of other factors.
speakers on Fac dfaaootk [telp stiedents devalomiheir tamngaage

skills. Consequently, the mean of the statement 28 increased from 3.58 in pretest to
4.36 in posttest, the results between pretest antepbshow that this statementava

the most favorable item fromthée s dent sdé poi nt of view bec
highest frequency in both pest and posttesegarding activities through Facebook.
However, the | east frequency FlGireggdamg t i ci p
Englishlanguage learning in posttesas the statement 24 (Facebook is a good place

to listen to audio files and take notes to prepare for next Lebsgcalise the mean of

it was less than the meanttfeot her f act or s. As a result,
and taking notes for thelessons i s not an i mportant facto
language skills. Consequently, the mean of the statement 24 decreased from 3.10 in
pretest to 3.02 in posttest, the results between pretest attdspahow that this

statement wathe most unwanteceitm f r om t he studentsdé poin
item has the lowest frequency in both pre and posttests regarding activities through
Facebook. Moreover, 18.6% of the total respomga®strongly agree with activities

on FbGregarding language learning).8% of themwereagree; 17.6% of them did

not know about it and also merely 13.4% of total sam@eedisagree and strongly

disagree with it. In regard to sity, the highest severe item svihe statement 28

(M= 4.36, SD= +0.64, yvalue <0001) and tk least severe item wdhe statement

24 (M= 3.02, SD= +0.99, -palue <0.001). Finally, the overall mean and standard
deviation of all items in posttest were (3.72, +£0.85) respectively which were

increased comparing ofdrotal mean score in ptest.
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Finally, the researcher made a comparison between the participants' pretest and
posttest results in order to shole effects of BG on Participants antb showhow
much didtheytake benefits from the eduaatial activities through Fb@n language

learning.

Table 4.10 Theeffect of Facebook Group oraRicipants

Variables Mean Standard Deviation  Standard Error T-test  Sig.
PreTest 3.46 0.39 0.0577

-.46254 .000
Post Test 3.78 0.31 0.0471
P <0.05 “R0.01 “P<0.001

As shown in the @ble 4.10that there were statistically significant difference
between the mean of ptest and postest, the mean of pttest (before usingbG as

a coursdor learning EnglisHanguage) wsa (3.47), and the mean of pdsst (after
usingFbGas a course for learning English language) became (3.78) and\staep
was less than the common alpha 0.05 which means that the kis& bas an impact
on partici pant scingthegcounse lmanse thd réseltrofpalue was

less than 0.05 and the mean o$est were vividly increased.

4.2 Discussion

Group is one of the appealing Facebook applications available which can be defined
as a social utility that interfac@sdividuals with companions and other people work,
study and live around. Joining a group is as simple as someone inviting another
person to join, or searching for it on Facebook by typing the médithe groupn the

search area at the top of tRE€ screen. Some groups are private, and the Facebook
user has to ask to join; others are totally open, and the Facebook user can join by
clicking on i JRelatingtoGhisstudylie bait d wopmés Ho me peé
center of activities. The researchesed English language activities to provide
students with an alternative to support them to be better in language learning. The
researcher created a cloggrdup on Facebook and posted activities as daily basis
(See Appendix D).

The underlining rational for using Facebook in education is that the SNSs optimally

afford students opportunities to collaborate and build knowledge according to social
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constructivist principles. The asynchronous natures of social media learning
environments are not bound to arficular setting as with conventional classrooms,
and support the standards of sociocultural theory. Obviously, such thinking depends
on accessible innovation and instructional systems to be considered easy to utilize
(Scott & Palincsar, 2013). The studgta demonstrated that members were positive
about utilizing Facebook in general and with the maximuragreage of responses,
contained numerous responses that conveyed how simple Facebook was to utilize.
However, the researcher regularly made updatdsoarework and other information

to the wall within the clasBbG.

With regard to the first research questionh(e Uni ver sity students
Facebook in an educational fielthe present study indicatéldat paticipants belief

towards the ws of Facebook in education were overall positive in the case of the data

in pretest. However, in some cases in the quantitative data in posteest,t i ci pant

opinions of Facebook actually increased over the duration of the study.

It can be seen ifable4.6t h at the frequency of partic
Facebook in statement 6 (I found it easy to log in to Facebmokhe pretestthe

mean was (3.80) whdlthe mean increased to (4.19) on the posttest as shdwble

4.7, which means that thstudents found Facebook as an easy tool to log in after
having the courseStudens 6 r ets Ptatamerd 11 (Facebook is a good place to

keep in contact with other studentsrf class), we can see it Trable 4.6the mean

was(3.84) in the preteswhile it increased t¢4.17) in the posttest as shownTable

4.7, (43.599 of thetotal sample were agree; af26.1%9 of themwere strongly agree

with it in the pretest, whil€¢76.1%9 of them were agree; arf@1.7% of them were

strongly agree with it in thegps t t e st . It means t hat t he
opinions of Facebookd6és wusefulness in con
the course. Regarding the Statement 12 (Facebook is a good place to contact my
teacher outside of clgsst is also @n be seen ifiable 4.6the mean of thigem was

(3.41) while the mean increaséd (3.52)in thepostest and can be seen ialile 4.7

(43.5% of the sample were agree; afid.9%) of themwere strongly agree with it

in the pretest, whil€56.5%) of them were agree; ar{@.5%) of them were strongly

agree with it in the posttest, which mea
Facebookdés usefulness in contacting teac

also similar to the researadh& spectations. The agreement in opinionsr@ased
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toward contacting their instructor. Such findings are particularly significant because
the main social constructivist validation of utilizing Facebook for learning Language
is to provide a setting whe students can interact and cooperate with each other and
with instructors for learning purposes. In accordance with the social constructivist
concept of the group of learning, it is recommended that students must not just be
online, but rather should @smake a learning group to profit from utilizing online

networking as a part of education.

Concerning participantsdé perceptions of
teachers, the researcher regularly posted updates on Facgtoagkand he was
avdlable on Facebook to answert u d guastionsdor give advice. Additionally, he
shared items like pictures of interesting quotations, entertainment videos or in some
cases participated in student activities. The noticeable difference in parscipant
opinions on pretest and ptestregardingstatements (11 and 12) underline claims
made by Mazer, Murphy & Simonds (2007) that teachermefiession, the amount

of individual information made public, positively effects the participation of students
and actve learning. According to (Mazer et al., 2007), Facebook gives both
instructors and students the chance to make interpersonal associations with each
other. Along these lines, instructors considering the utilization of Facebook ought to
encourage student® tutilize their standard Facebook profiles so as to assemble
enthusiasm for promoting relations outside the classroom. Without incorporating this
key social characteristic that Facebook gives, student inspiration might be adversely
affected and learning salts consequently restricted. Students might be worried at
the beginning; however instructors can lead them through the privacy settings and
show them the Facebookds group role plat
can join in all activities and ergses as group participants without the compulsion to

be friends with their classmates

Another increase in perceptions from the-f@&t to pogest within the second
section regarding opinions of using Facebook was seen in Statement 13 (Facebook is
a good place to check class notes or homework assigsnpeised by the teacher).

In Table 4.6the mean of thigem was(3.43 while the mean increased (8.60 in

the posttest and can be seenTiable 4.7 University students frequently have long
drives anl different duties inside and outside of the classroom and in this manner

appreciatehaving the capacity to access class materialsidiodmation whenever
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the time is ideal. Such member responses revereliable with past researches
(Maloney, 2007; Bosch2009; Ophus& Abbitt, 2009 Madge, Meek, Wellens &
Hooley, 2009; Akbari, Eghtesad & Simons, 20K2rimi & Khodabandelou, 2013)
where members' opinions were principally positive in respect for utilizing Facebook
to access to materials identified with theiudies and enhancing learning results. In
this regard, the researchem®pose that the asynchronous environnegrftacebook

in which vital class components are not attached to time and place is oneaints
qualities and shows Facebook's potentiah g@wer instructive tool, and one which

instructors must particularly exploit for this instructional advantage.

Regarding the second research quesijoh,he Uni ver sity student
the activities for language learning through Faceboth results suggested that
membersattitudes toward maximum number of questionnaire items identifying with
particular activities and exercises through Facebook mostly positive both before and

after of completing the stly. There wee numerous activities and exxises or tasks

that show clear changes in studemthesdé at't
quantitative data that we applicable and merit discourse in more detail.

Attitudes toward Statement 19, (Facebook is a good place to discuss difbpiest

with classmées), as we can see Trable 4.8the mean of thigem was(3.47) while

the mean increasdd (4.02)in the posttest andaa be seen in theable 4.9 (43.5%)

of the total sample were agree; afti3.099 of them were strongly agree withan

the pretest, whil€60.9% of them were agree; an@3.9% of them were strongly

agree withitea t he posttest, this means that 't he
topics with classmates increased afteraberse period, which was similaryarious
different studies (Arendt, Matic, & Zhu, 201@mar et al. 2012; Suthiwartnarueput

& Wasanasomsithi, 2012) where students delighted in communicating on Facebook
instead of a traditional classroom setting. It could be incidental that higher positive
attitudes in the posttest were depended on experiences discussing socially with
companions on Facebook and that discussing topics in a scholarly setting met the
participants' expectations. It is significant to indicate that this follows dissimilar
resultsby DeSchryver, Mishra, Koehler &rancis (2009) and Wang et al. (2012),

who reported that members felt discussions, were unusual and they didn't care for
having them. Hence, it is suggested that reasonable instructions be made obvious to
students precedingtartirg any activity. This statement waipheld by Kabilart al.
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(2010) who expressed that with the goal students should see the learning benefit of
taking an interest in discussion activities and exercises through Facebook, instructors
need to plainly inform them of the objectives and planned learning outcomes of

everyactivity on how to us€&acebook to complete the tasks.

Regarding Statement 24, (Facebook is a place for listening to audio files and taking

the notes to prepare for the next lesson), attitudes only slightly decreased in the
posttest, Also, Regarding Statent 26, (Facebook is a good place to watch
YouTube videos and discuss comprehensi on
attitudes only a little increased in the pest, Both of these activities are
comparative in that theyre similarly available ttough Facebook and both
incorporate a liening and composing componewts supported by participasitd
responses, the researcher suggestatthe diference in attitudes reported between
Statementg24 and 2% are not based on studedtspinions of any restriction of
Facebookds convenience. Il n this manner , |
positive attitudes, as especially noted witht&teent 26, the researcher trusted that

would be beneficial for instructors considering the utilizatibfracebook to direct

different listening exercises and activities by using videos, for instance, YouTube,

more regularly than audio files.

Regarding the finalstatement the researcher found surprising since the largest
change in participast attitudes wa seen in Statement 28, (Facebook is a place to
di scuss topics with Aguesistuepy askvecan o f or
see in Bble 4.8the mean of thigem was(3.58 while the mean increasdd (4.36)

in the posttest ahcan be seen inable4.9, (43.5% of thetotal sample were agree;
(13.09%9 of themwere strongly agree; an(82.6%9 were voted to neutral in the
pretest, whilg52.2% of them were agree; ar{d3.5% of them were strongly agree

with it and only(2.2% were voted to neutral in the posttest, as participants believe
that talking and discussing topics with guests, each other, and international students
more effective than other factors. Hopefully, the researcher added some guests and
international studentas FbG members at the beginning of the course to show the

effects of the questionnaire items.

Though, the attudes conveyed by the members toward Statement 27, making video

posts as assignments, are of particular interest. The results idditatetitudes at
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the pretest were only moderately positive and in fact slightly increased at the
posttest as participants indicatedat t h ey wer e convinced of
usefulness. As we can seeTable 4.8the mean of thistem was(3.30 while the
meanincreasedo (3.69)in the posttest and can beesein Table 4.9 However, a
number of participants expressed positiyv

a platform for posting video agnments.

Participans éttitudes seem to show that they werere concerned about the quality

of their work and took a more active role in their learning when participating in this
type of activity through FacebooK hough the primary assignmerg really an
individual activity, students taka distinct fascinatiomn their execution because of

the cooperation of a peer group in an optional aspect of the general activity. By
distinguishing their own particular muxps and shortcomings, and frequently
practicing until they were fulfilled by what they delivered, no$tjaid members
show an expanded investment in their learning (Béat& Fiori, 2009;Li & Pitts,

2009; Mills, 2009:Kabilan et al, 2010; Shih 2012Wang & Vasquez, 2012; Yunus

& Salehi, 2012), they also took legal accountability for their own particular learning,
which is viewed as an imperative component of learner autonomy (Littlewood,
1999). Moreover, the cooperative learning process in which the members engaged in
occurs wellat the same time with social constructivist concepts on instruction that

emphasis on learning as an active and social movement.

As a result of the data analysis, female were participated more than male and also the
age of most participations were lessnthd2 years. In prest, par ti ci pant
perceptions showed that individuals used Facebook as a toainfpragelearning
because it is easy to make posts, upload videos but when participants joite@d on

their opinions have been changed to be Faceboakgsod program compared to
other programs, like Skype, twitter or Gmail. Moreover, the result of activities on
Facebook showed that Facebook is a good place to have discussions with "guest
speakers"” like international students before and after the coufdeG, they had the

same responses but their responses were extremely increased. Additionally, there
were statistically significant relationship between university students Fotal
because the-palue of ttest was less than the 0.@5d the mean of postt was
dramatically increasedAs a result, University students were affectedFby as a

tool for languagdeaming.
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5 CONCLUSION, PEDAGOGICAL IMPLICATIONS , LIMITATIONS,
RECOMMENDATIONS, AND SUGGESTIONS FOR FURTHER
STUDIES

The chapter discussdbe conclusions of the studthe Pedagogical implications
concerning social networking sites use in educational background, demonstrating
some limitations bthe study during the projechdded some recommendations for

the instructorstesearchers and stents regarding educational use of Facebook and it

provide topics that the researcher suggested for further studies.

5.1 Conclusion

This research designed to find the results came about by utilizing Facebook Group as
a part of educating an EFL correspondermerse to Kurdish students at University

of Garmian in Irag. In accordance with social constructithgory the essential
advantages of Facebook as an effective learning device incorporate affordance of
chances for students to cooperate and share infimméBosch, 2009; Maloney,
2007; McCarthy, 2010) and its capacity to promote, better cooperative learning
opportunities through correspondence and social communication in the objective
language (Wang & Vasquez, 2012).

The findings of thepresentstudy demastrated that the members made very
remarkable involvements sharing, discussing, and dealing with each other in English,
progressively. The reason was accepted to be because they were helped to join the
group activities, lessons and exercises, and theidbngkpressions and sentences to

use at the interim through cooperative learning. Additional to that, the findings
uncovered that through accommodating learning they made more progressive, notice
on language fluency and grammatical correctness. Similatilizing FbG together

with learning process in different sorts of classes should inspire achievement in

learning and teaching English course in other foreign language setting.
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The study concludes that instructors and educators should adjust to the ghanges
innovation and consider how the progressions influence the learning and teaching
process. Online networking as the new pattern in today's general public can be
possibly utilized for educating and learning purposes. The role of instructors as a
facilitator is vital to guarantee that the utilization of online networking isieded

with the earlier set purposActivities and lessons throudfbG can be embraced to
enhance students' language skills as well as to help students convey what needs be
bette, connect and interact with their friends, classmates and instructors in a
meaningful manner, assemble a decent relationship among them, and gain from each
other. The conclusion is supported by some other researchers who cooperatively
gather that when erases and activities through Facebook are eingaand students

can cooperate and think about their own particular learning, then inspiration, self
confidence, and attitudes will enhance (Mazer et al, 2007; Kabilan et al., 2010; Shih,
2011; Yunus & Saleh2012 Gamble & Wilkins, 2014; AHammody, 2013 With

this respect, the future study may concentrate on examining the factor that impacts
the studentsd coll aboration in |l earning

errands.

5.2 Pedagogicalmplications

Facebook and its Utilization as a medium for learning English language dynamically
motivates a cooperative leaning background, assembles optimistic outlook among
learners, escalates the student inspiration, motivation and involvemestustaths

the relationship between students and instructors (Mazer et al, 2007). The instructor
can advance the utilization of this SNS by advising and motivating students to have
an account on Facebook and add their classmates and their instructorérienthe

list. On Facebook, the user can be updated on the home works and tasks, up and
coming occasions, and other educational data on it. Samples of text or a lesson can
be transferred on the Facebook wall so that the learners could have a chance to share
their contemplations and opinions about. Particular work time ought to be given to
students so as to have contact with instructors. If the instructor is not online, the
students should have a permission to post problems and queries on the instructor's

profile wall and have discussion about them with other users of Facebook.
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5.3 Limitations

This study has some limitations due to its short time and limited members
participating in the &cebook closed group. TRarticipantsiaumber of the study was
limited; theywere all Kurdish EFL students at University of Garmian in Northern
Iraqg. Therefore, the results attained cannot be generalized to EFL students as the
whole. The study sample has chosen from the English Department during the
academic year 2018016. The % year students have been selected. Sample from

other English departments in different stages may produce similar/differens result

The current study was continued for Eight Weeks. Participants met instructors online
once a day for 3 hours or more, butcéook activities were unlimited. Another
thing was that the interaction was not limited between students and instructors or
studentsstudents, but they were allowed to interact with guest speakers as well.
Time limitations in the Facebook group unlimitdte activities to give students a
chance to practice their lessons and actively participate in their activities and tasks.
The students were allowed to post questions, tasks or any activities relating English
language on thé&bG main wall, leave messages; chat with the instructors and
other users on Facebook. Therefore, the students were not allowed to use the Kurdish
language to discuss their English skills problems. Relating to the questionnaire form,
the researcher chose apbint scale to motivate one dependable and variable

opinions and to limit answers from being neutral excessively.

The findings of the study may be substantiated by the fact that students have enough
time to brainstorm while participating iIRbG discussions, unlike the case in a
traditional classroom where time is limited. Also, Optimistic participant opinions

shown toward the use of Facebook propose that there were a small number of
difficulties or limitatonsexpee nced by the participants t|

potentid learning.

Finally, this study dealt only with Facebook, disregarding other SNSs such as Skype,
Twitter, MySpace and Tumblr. Additionally, Facebook was not initially designed for
vaes a f

activity or thought. It gives users a greater chance to discuss with many people not

language learning, but it can be used because it is commonly used in a

limited to only instructors and classmates but they can collaborate with people like

native English speakers.
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5.4 Recommendations

As presented in this study and hretbright of the conclusion which reveals the role
of Facebook that plays in English language learning backgrounds positively. The

present study recommends the following for the instructors, researchers and students:

1. The instructors are recommended xplain their students the services providing
by the Web 2.0 tool and show them how to utilize these platforms for enhancing
their language skills. Moreover, they are recommended to utilize Internet
materials in their courses and classes and take advanbagesach element for
helping students develop their recognitiand productionlevels of skill. This
should be possible by making accounts on these Web tool devices and utilizing
the services of groups and pages available through such platforms.

2. For adlitional researches, researchers can investigate the impacts of other
language aptitudes. They can investigate the impacts of reading on composing
enhancements of students by transferring some composed writings on the wall of
Facebook group. The researchean upload video documents showing English
aptitudes as wel |l . Through such a test
reading conception has any impact on their written work ability or not.

3. The study recommended students to use their Facelbookrdas for educational
purposes and take advantage from the services gave by this tool and the other
social communication sites to enhance their objective language since they open

new possibilities to language learners which were never conceivable.

4. It demonstrated that when exercises and activities are directed in a learning
community made out of peers; learners played a dynamic part and displayed more
self-assurance to enhance their shortcoming until they were actually fulfilled.

5. Based on the currestudy, the researcher believed that the wall of Facebook
group, even though with its limits, is fit for giving a number of activities to
students and exercises that might be adjusted for students' adapting requirements

whether they be listening, talkinggading, or composing assignments.
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5.5 Suggestions for Further $udies

The following titles are suggested for further studies:

1. Assessing Educational Performance between Traditional and Distance Learning

2. The Educational Use of Facebook Group to Improve ERLude nt s 6 Gr a mmz:
Skills

3. EFL Learners' Attitudes toward the Use of Facebook Group for English

Language Learning

4. Examining the Factor that | mpacts the S

Facebook Group
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APPENDICES
Appendix (A)
Questionnaire for 39 Year Students

University of Garmian
College of Education

Department of English

Dear studentseée

The researcher is working on his MA thesis entitlédN EVALUATION
OF THE ROLE OF USING FACEBOOK ON LANGUAGE LEARNING
AMONG EFL UNIVERSITY STUDENTS" . The purpose of this study is to notice
how Facebook work in educational fields, and to examine your views about the
online learning. It is also to find the role of Facebook on language learfftig.
guestionnaire statements ask for your opinions of usamgbook, and your opinions
on activities that could be done through Facebmolkanguage learning.

The researcher would greatly appreciate youwansg of the following

statemerd. Your answers will be instrumental to the research.

Thank youforyouc ooper ati one

The Researcher
Mohammed Salih AhmedL-JAF
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Facebook Questionnaire Form

Section One Personal Information

Please complete the following questions.
1. Your sex: Male , Female
2. Your age:

3. I have been using Facebook for:

A. 0-2 years , B. 35 years , C. 68 years

4. How often, on average, do you access Facebook per day?

A. 1-3 x a day , B.-8 x a day , C. 7 or more x a day

5. Have you ever participated at any educational Facebook group before this course?
Yes No
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Section Two.Opinions of using Facebook
This set of statements asks you to show your opinions of using Facebook. Please
select the answer that best reproduces your perspective for each item. Answer each

item as honestly as possible utilizing the following rating scale.

Number |1 2 3 4 5
Statement Strongly disagree| Disagree | Neutral Agree | Strongly Agree
6 | Ifound it easy to log in to Facebook. 1 2 3 4 !

7 | Facebook is a googrogram Compared to oth( 1 2 3 4 !

programs, like Skype, twitter or Gmail.

8 | Facebook can be used both socially and |1 2 3 4 !

educational purposes.

9 | Facebook is safe to use both socially and |1 2 3 4 !

edwcational purposes.

10 | It is easy to make posts, upload pictures and vi( 1 2 3 4 !

on Facebook.

11 | Facebook is a good place to keep in contact {1 2 3 4 !

other students from class.

12 | Facebook is a good place to contact my tea( 1 2 3 4 !

outside of class.

13 | Facebook is a good place to check class notg 1 2 3 4 !
homework assignments posted by the teacher.

14 | Facebook is a good place to ask for help ah 1 2 3 4 !

homework assignments.

15 | Facebook is a good place to check for school rel 1 2 3 4 !
updates and notices.

16|Facebook S a good pl|1l 2 3 4 !

English errors and learn from them.

17 | Facebook is a good place to notice my errors in| 1 2 3 4 !

English when | use it than when | speak out loud.

18 | Facebook is a good place for practicing English. | 1 2 3 4 !
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Section Three.Opinions of Activities on Facebook

This set of statements asks you to show your opinion on activities that calddebe
through Facebook. Please select the answer that best reproduces your perspective

for each item. Answer each item as honestly as possible utilizing the following rating

scale.
Number 1 2 3 4 5
Statement | Strongly disagreq Disagree | Neutral Agree | Strongly agree

19 | Facebook is a good place to discuss different tg 1 2 3 4 !

with classmates.

20 | Facebook is a good place to post writing assignm 1 2 3 4 !

like short stories or essays.

21 | Facebook is a good place to access links to reso( 1 2 3 4 !

provided by the teacher.

22 | Facebook is a good place to post and respon 1 2 3 4 !

surveys.

23 | Facebook is a good place to read artides take 1 2 3 4 !
notes to prepare for next Lesson.

24 | Facebook is a good place to listen to audio files| 1 2 3 4 !

take notes to prepare for next Lesson.

25| Facebook is a good place to review or ¢1 2 3 4 !

classmatesd writing as

26 | Facebook is a good place to watch YouTube vid 1 2 3 4 !
and discuss comprehension questions

classmates.

27 | Facebook is a good place to make videotpas| 1 2 3 4 !

assignments.

28 | Facebook is a good place to have discussions | 1 2 3 4 !

Aguest s pe aktienalstodentsi k e
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Appendix (B)

The Sent Letter to the Jury Members

Universityof Garmian
College of Education
Department of English

To The Jury Members
Dear Mr. / Mrs.
The researcher aims to conduct a study titladl EVALUATION OF THE
ROLE OF USING FACEBOOK ON LANGUAGE LEARNING AMONG EFL
UNIVERSITY STUDENTS " . The aim of this stuglis to notice how Facebook and
Web 2.0 tools work in academic fields,
Online learning atmosphere. It is also to find the role of Facebook in language
learning.
The basicnstrument of this study consisté a questionnaire form for the students,
asking them general questions about their opinions of using Facebook on language
learning. Apreparedset of questionnaire igoing to be usedbr the pretest at the
beginning of the study, at the end of thisdstthe same set of gationnaire is going
to be usedor the posttestoo.
Please, read the items of the questionnaires and permit your judgment by testifying
whether the items are suitable for the study and whether the items are fit or not. Any
modification, elimination or addition will be thankfully appreciated.
Finally, the researcher would like to emphasize that your recommendations and notes
are highy appreciated. Thanks fgour time and cooperation.

The Researcher

Mohammed Salih AhmedL-JAF
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Jury Members:

8.

9.

10. Asst.

11.Asst.

. Asst.

ASSst.

ASSst.

ASSst.
5. Asst.
6. Asst.

Asst.

ASst.

Asst.

Prof

Prof.

Prof.

Prof.
Prof.
Prof.

Lect.

Lect.

Lect.

Lect.

Lect.

. Dr. Hoshang Farooq Jawad, University of Sulaymaniyah
DrAbbas Mustafa Abbas, University of Sulaymaniyah
Dr. Ibrahim Ali Murad, University of Garmian.

Dr. Jalal Sadullah, University of Garmian
Dr. Hussein Ali Wali, Sallahadin University.
Dr. Abbas Fadhil AlbayaBallahadin University.

Hemn Adil Karim, University of Garmian.
Jwan Adil Mohammed, University of Garmian.
Bahar Asi Amin, University of Garmian.
Aveen Hidayat Ahmed, University of Garmian.

MedidRafig Majeed, University of Garmian.
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Evrak Tarih ve Sayiar 12/61/2017-286
T.C.
ISTANBUL AYDIN UNIVERSITESI REKTORLUGT
Sosyal Bilimler Enstinisél Midirliigi

Say1 :88083623-044-286 o 12012007
Konu : Mohammed Sulih Ahmed AL-JAF'n btik
Kurul Omax Hk,

Sueyin Mohammed Sahh Ahmed AT~JAK

Eastitiniiz Y1412.020032 numareh ingiliz Dili ve Edebiyatt Ara Bilim Dalt fugiliz Dili
ve Edebivatr Tesli Yiksek Lisans progranv dgrencilerinden MOITAMMED SALIH AHMED
AL-JAT' m AN EVALUATION OF THE ROLE OF USING FACEBQOX ON LANGUAGH
LEARNING AMONG EFL UNIVERSITY STUDENT" adh tez cahgmast geregi "Faccbook
Questionnaire Form™” ile ilgili anketi 09.01.2017 tarih ve 2017702 Istaabul Aydin Universilesi
Etik Komisyon Karar ile elik olaruk uygun olduguna karar verilmistir.
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Appendix (C): EightWeekcourselLessons

days Lessons
and
lesgons Sunday Monday Tuesday Wednesday Thursday
weeks
Introduce Expressions on Ask'm'g for an Inquiring D Expre;smg
Week . opinion and about deduction
oneself in Agreement and -
1 . . giving an agreement or| 2) Cause and
English Disagreement S ;
opinion disagreement| consequence
Week What is All Engl|§h Slmple Tgnses Slmple Tgnses Slmple Tgnses
5 Grammar? Tenses in a in English in English in English
’ table (Past) (Present) (Future)
Present Past Future Present Perfec| Past Perfect
Week . . . . .
3 Progressive Progressive Progressive Progressive Progressive
Tense Tense Tense Tenses Tense
Week Future Per_fect Perfect Tenses Predent| Perfect| perfect Tenses
4 Progressive (Present ) PPl FutBe ey
Tense Perfect) andsi mphe ( =t
1) Prepositions
Classification tgg;g?!yacggji
Week What is of Prepositions| Prepositions of| Prepositions of] .
- . . 2) A preposition
5 Preposition? (Simple and Time Place
Compound) usually
P indicates the
temporal
Vocablull Vocabal
various forms | (whose) with Vocabulary 4:
of the pronoun (who's) for Vocaba |l Differences
Week What is . h i " " -
6 Vocabulany? #wh:oo (w| (Wh# s) | "WHICH"and | BetweerBr i t
WY1 whose, whom, | ( h wihxh e s|  “THAT" andAme r i
whoever, for "he is" or Engl i g
whomev "he ha
"B o t both of
U Usod| fs . Inei tf h Differences
W(;ek Auxi Miea sesj D Noma‘ neither of / bet week
t® fMAnyo ei t/h eeri and9n
of "
L Reqwfred Posting
essonfroma  gection Two
Week What is (Hear/hear |Uses of Studen_t and Three
8 ronunciation? about/ hear i Wi and o | aboutusing (questionnaire)
P “| from/ hear of) AShoul "When" 0 conduct th
between two 0 conduc ) €
clauses Posttest online
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Some lllustrations of the Exercises,Lessors and Tasks

Y

Exercise No.3
Arrange the words to build understandable sentences !

1- (her. don', |, agree, with)

2- (In, come. won't, my, opinion, he)

3- (excellent, actor, |, be, to. him, an, consider)

4- (opinion, I'd, story, about, your, know, like, to, that)
5- (reason, late, the, was, he, That, yesterday, is, why)

@ Like W Comment

() TN | other v Seen by 11

- | don't agree with her
2- In my opinion he won't come
3- | consider him to be an excellent actor ... See More
Unlike - Reply - @ 1 - May 15 at 11:22pm

(PP, repied - 1 Reply

SR June 25
Exercise No. 12
* Choose the right tense to complete the sentences:

6.1 (see) this movie about a dozen times already.

7. We (sleep) all day yesterday.

8. | finally (decide) to call her yesterday to ask her out.

9. She (be) never late. | wonder why she is missing.

10. 1 (be) in class very early this moming to study for my math exam.
e Like @ Comment

OO © others W Seen by 33

‘iew 9 more comments

1.have seen
2.slept

3.decided... See More
Unlike - Reply - @ 1 - June 26 at 1:36am

« (S -picc - 2 Reples

. e

English Tenses.
The very Simple and Easy way to Understand Different tenses in English

Time | Past Present Future
Aspect >
Simple He Worked He Works He will Work
Continuous He was Working He Is Working He will be Working
Perfect He had Worked He has Worked He will have Worked
Perfoct Continuous | He had beon Working | He has been Working | Ho will Have been Working

il Like @ Comment
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T e

Hello dear students. Mhamad Ahmad asked a question about using "When™
between two clauses

As you can see at the Exercise No 11, "When" used as a connector
between the clauses in two sentences so | liked to share this with all of
you |

Let's discuss!!

we can use “#when” as a connector between (Past Tense Clause plus past
Tense Clause). and (Past Tense Clause plus Past Continuous Clause), so it
is very important for us to separate them from each other

Let's make a contrast!

If there was a break between the two events in both clauses but the
events happened at the time, which means that there is only a #short
#break between them In the other words, if the main clause event which 1s
the #first #event happened then the #second #event in the complement
clause happened only after a #short #interruption. at this time we will use
“#Past #Tense+ When+ #past #continuous”

- He #was #washing his car (1st event) (main clause) When you #called
(2nd event) (complement clause)

But if the events happened as #senes or the #main #clausse event which is
a second event happened #immediately #after the #complement #clause
event which is the first event at the whole sentence. at this time we will use
“#Past #Tense+ When+ #Past #Tense”

- he #picked #up his phone(2nd event) (main Clause) When you #called
(1st event) (Complement clause)

Another Point!

Concerning Exercise No. 10{sentence No.3). .

3. mana {sit) behind the door when we were looking for her

we can use both WHEN and WHILE in this sentence

lock at this (3. marna was sitting behind the door when/while we were
looking for her) because the both events (at both clauses) happened at the
same time.

r-— — —

——
#Mocabulary1. An Important lesson |
One of the most frequently asked questions about grammar 1s about
choosing between the various forms of the pronoun #who: (who, whose,
whom, whoever, whomever) The number (singular or plural) of the pronoun
(and its accompanying verbs) is determined by what the pronoun refers to:
it can refer to a singular person or a group of people
~The person "who™ hit my car should have to pay to fix the damages
=The pecple "who™ have been standing in line the longest should get in
first
It might be useful to compare the forms of who to the forms of the
pronouns he and they Their forms are simslar
To choose correctly among the forms of who. re-phrase the sentence so
you choose between he and him. If you want him, write whom if you want
he. wnite who
=#Who do you think is responsible? (Do you think he is respons:ible?)
“=Whom shall we ask to the party? (Shall we ask lum to the parnty?)
*Give the box to #whomever you please (Give the box to him )
-Give the box to #whoever seems to want it most. (He seems to want it
most. [And then the clause "whoever seems to want it most” is the object of
the preposition “to."])
“FWhoever shows up first will win the prize. (He shows up first )

o

Subject Possessive Object

Form Form Form

he his | him
Singular who whose whom
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#Mocabulary3

"WHICH™ and "THAT™

The word “#which™ can be used to introduce both #restrictive and
#nonrestrictive clauses, slthough many writers use it exclusively to
intreduce nonrestrictive clauses. the word “#that” can be used to introduce
only #restnctive clauses

Think of the difference between theny

- The garage that my uncle built is falling down

#and

-The garage, which my uncie built, is falling down

* 1 can say the #first sentence anywhere and the listener will know exactly
which garage I'm talking about — “the one my uncle built”

* The #second sentence, however, | would have to utter. say, in my back

yard, while I'm pointing to the dilapidated garage In other words, the “that
clause™ has introduced information that you need or you wouldnt know

what garage I'm talking about (so you dont need/can’t have commas). the
“which clause™ has introduced nonessential, "added™ information (so you
“do” need the commas)

Incidentally, some wniters insist that the word "that™ cannot be used to refer
to #people. but in situations where the people are not specifically named, it
is acceptable for example:

- The students that study most usually do the best

(But we would write:

- The Darling children, who have enrolied in the Lab School. are doing
well )

e Like W Comment

e une 2V
#Task3 on Vocabulary3

For each sentence, select the #pronoun that will #best #fit in the blank. (use
only #which and #that)

1. Walden Pond, was written in the mid-1800s, remains a popular
bock ameng romantic and individualistic Americans.

2. She prefers to watch movies make her cry.

3. He bought all the boocks are required for the course.

4. The police were able to find no evidence against her. surprised no
one who knows her well.

5. She wanted to buy a scarf would complement her blue eyes.

6. The answers, you can find in the back of the book, are sometimes
incorrect.

i Like W Comment

D ) others + Seen by 30

“iew 11 more comments

1.which
2.that
3.that... See More

Unlike - Reply - @ 1 - June 30 at 12:48am

A -2

Exercise No.10
Choose the correct tense to complete the sentences:

1. My sister ___ (buy) me a flower for my birthday last week.

2. Joseph and Anna _____ (go) to the cinema last Monday.

3. maria_____ (sit) behind the door when we were looking for her.
4 Anna ___ (break) her umbrella yesterday.

5. They said they were tired and _____ (go) upstairs to sleep.

0 Like W Comment

() CREEE | others v Seen by 34
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