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THE EFFECTS OF BILINGUALISM AND MULTILINGUALISM 

ON LEARNING ENGLISH AS A FOREIGN LANGUAGE 

ABSTRACT 

With the rise of globalization, bilingualism and multilingualism have prevailed for 

people from different countries to interact and collaborate. That led bilingualism and 

multilingualism to attract attention from scholars to investigate whether bilingual and 

multilingual learners possess any advantage in learning a new language and if so how. So 

this motivated me to carry out a study on how being bilingual or multilingual eases the 

process of learning a new language. The purpose of this study is to find out whether the 

languages already known by bilinguals or multilinguals have any positive effects on 

foreign language learning based on monolingual, bilingual and multilingual participants’ 

answers to the Language Acquisition Questionnaire. The questionnaire which was 

developed by Cook and composed of six clusters of psychological, personal and social 

monolingualism and psychological, personal and social bilingualism was applied to the 

students. For the study participants were selected from the learners that are studying at the 

language classes of some of the high schools in Mardin. The participants of the study were 

selected from the high schools that have language classes and 250 participants aged 

between 16-20 were included in the study. Nearly two hundred and thirty of the 

participants were bilingual or multilingual (Turkish-Kurdish, Turkish-Arabic, Turkish-

Kurdish-Arabic-, Turkish-Kurdish-Arabic-English etc.) and about twenty of them were 

monolinguals. 

Key words: Bilingualism, Multilingualism, Attitude 
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İNGİLİZCE’NİN YABANCI DİL OLARAK ÖĞRENİLMESİNDE 

İKİ DİLLİLİĞİN VE ÇOK DİLLİLİĞİN ETKİLERİ 

ÖZET 

Küreselleşmenin çıkışı ile gittikçe daha fazla çok kültürlü şehirlerin oluşması 

sonucunda iki veya çok dilliliği farklı ülkelerden insanların etkileşim ve işbirliğine 

gidebilmeleri için daha gerekli bir ihtiyaç haline getirdi. Bu, iki dilliliğin ve çok dilliliğin 

bilim adamlarının dikkatini çekerek, iki dilli ve çok dilli öğrenenlerin, tek dilli olanlardan 

daha kolay veya daha hızlı öğrenme gibi yeni bir dili öğrenmede herhangi bir avantaja 

sahip olup olmadığı ve eğer varsa nasıl olduğu gibi soruları yanıtlamaya yöneltti. Bu da 

beni iki dilli veya çok dilli olmanın yeni bir dil öğrenme sürecini nasıl kolaylaştırdığı 

konusunda bir çalışma yapmaya motive etti. Bu çalışmanın amacı, başka bir dil öğrenirken 

iki dilli veya çok dilli kişilerin herhangi bir avantajı olup olmadığını belirlemektir, yani 

tek dilli, iki dilli ve çok dilli katılımcıların Dil Edinme Anketi'ne verdikleri yanıtlara dayalı 

olarak iki dilli veya çok dilli olanların zaten bildiği dillerin yabancı bir dil öğrenmede 

olumlu bir etkisi olup olmadığını bulmaktır. Bu nedenle Cook’un, psikolojik, sosyal ve 

kişisel tek dillilik ve psikolojik, sosyal ve kişisel iki dillilik gibi alt kümelerden oluşan Dil 

Tutumu Anketi öğrencilere uygulanmıştır. Araştırmanın katılımcıları Mardin'in farklı 

liselerinin dil sınıflarında okuyan öğrencilerden seçildi. Yaşları 16-20 arasında yaklaşık 

iki yüz elli öğrenci katılımcı olarak dahil edildi. Katılımcıların yaklaşık iki yüz otuzu iki 

dilli veya çok dilli (Türkçe-Kürtçe, Türkçe-Arapça-, Türkçe-Kürtçe-Arapça-, Türkçe-

Kürtçe-Arapça- İngilizce vb.) ve yaklaşık yirmi tanesi tek dilli idi. 

Anahtar Kelimeler: İki dillilik, Çok dillilik, Tutum
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I.INTRODUCTION 

Migration flows, globalization and growing diversity have raised multilingualism 

greatly among the people (May, 2014).  About 70% of the world’s population knows two 

or more languages. And this shows the need to search for the effects of bilingualism and 

multilingualism in foreign language teaching and learning process (Trask, 1999). Foreign 

language learning classes may include monolingual students or they may include 

bilingual/multilingual students in one or more of the local languages. Researches 

determine that the state of bilingualism facilitates the foreign language learning process. 

While learning another language, it is strongly believed that bilingual people learn a new 

language relatively easier than monolingual ones (Genesee and Lambert, 1983; Magiste, 

1984; Thomas, 1988; Bild and Swain, 1989). The belief can be supported by these ideas: 

Bilinguals are linguistically more accustomed to language learning and as they already 

learned a second language before, they can transfer by using their experience because of 

already having experienced learning strategies, sensitivity and grammatical differences 

between languages. Several scholars support this idea by their studies that are not 

universal (Cenoz and Valencia, 1994; Hurd, 1993; Klein, 1995; Swain et al., 1990; Zobl, 

1993). In the region of Basque on 320 participants that are between 17 and 20 a 

sophisticated study was carried out by Cenoz and Valencia’s (1994). The findings of the 

study showed that bilinguals (Spanish and Basque) were better at language learning 

compared with monolinguals that know only Spanish. The result was put forward with 

taking in to account some other influential factors like age, motivation, intelligence and 

length of exposure to English. According to the results, it seems that bilingualism itself 

facilitates the third language learning process. And it was stated that for communication 

bilingual speakers have greater metalinguistic awareness and sensitivity. For bilinguals 

that are better at learning a third language, another facilitating factor can also be the 

transfer from language to language phonologically (sound system) and pragmatically 
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(communication) (Verhoeven, 1994). The suggestion of such a transferring between 

languages is foreseen in the interdependence hypothesis of Cummins (1976). According 

to Cenoz and Genesee (1998) who provided a review of research on this topic, 

bilingualism significantly facilitates the third language acquisition. 

According to the findings of a study it was demonstrated that the experiences of the 

native language of immigrant bilinguals help immigrants to acquire a foreign language 

and its vocabulary and grammar less difficultly (Hopp et al., 2019). Bilingualism is not 

only proficient command of two languages but there are many more benefits as well: 

together with executive functions and metalinguistic awareness, bilingualism is connected 

with a lot of linguistic and cognitive advantages (Bialystok et al., 2010; Adesope et al., 

2010; Barac et al., 2014; Bialystok, 2017). When compared to monolinguals, children that 

are bilingual have superior performance on verbal and non-verbal tasks (Peal and Lambert 

1962). In addition to this, in a study, it was intended to search the effects of childhood 

bilingualism on the skills of language learning in adulthood (Eisenstein, 1977). In the 

study of (Thomas, 1988; Valencia and Cenoz, 1993) also it was conducted that bilingual 

students have more advantages and superiority in learning a foreign language than the 

students that are monolingual. Thomas (1988) demonstrated that compared with 

monolinguals, bilinguals are much more sensitive to linguistic systems and bilinguals can 

learn a foreign language more effectively. Bilinguals are more advantageous in languages 

that's why it is easier for them to make comparisons between two languages; knowing two 

languages facilitates the process of learning another language and becomes an asset for 

bilinguals. Hereby, bilingual people can profit this asset to create the structure of a foreign 

language in order to learn more effectively. (Corder, 1979). In a study, it was reported that 

in foreign language classrooms, with their former experience bilinguals may have the 

advantage of acquiring languages efficiently because of linguistic, metalinguistic and 

enhanced cognitive abilities (Hopp et al., 2019). Unlike monolingual learners that can rely 

on just first language, bilingual learners can make resource to the structural transfer of not 

only first language but also of second language properties at the initial state of third 

language learning (Garcia-Mayo, 2012). At the different models of third language 

acquisition transferring from various sources are facilitative and cumulative (Flynn et al., 
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2004) in which bilinguals and multilinguals have the option of selecting from a large pool 

of grammatical options, so bilinguals can exploit cross-linguistic correspondences to a 

greater extent than monolinguals as foreign language learners. The use of languages 

known previously ease the process of acquiring the grammatical aspects of the target 

language.  

According to some scholars (Verhoeven, 1994; Berman, 1994; Modirkhamene, 

2006) the factors like actively using language in contexts, that is with families, within the 

peers, in community, facilitates the third language learning process. After looking through 

the literature on bilingualism, Modirkhamene (2006) states that bilingual people develop 

some skills in the language learning processes such as enhanced language processing 

strategies, advanced cognitive operations (Lambert, 1981) and communicative skills 

(Baker, 1988) which facilitate third language learning. 

While acquiring the first language in bilingualism, cross-linguistic effects typically 

surface in that the comparatively weaker language is exerted influence by the stronger 

language but not vice versa (Montrul, 2015). When sequential multilingualism happens, 

that is when language learners haven't been exposed to more than one language at the 

same time from the birth, it is seen that the second or third languages are effected by the 

first language provided that the first language was learnt to a certain proficiency (Rauch 

et al., 2012). It can be inferred that such observations which indicate that in foreign 

language acquisition a common underlying proficiency is needed in order the facilitating 

effects of language transfer to take hold (Cummins, 2000). 

Bialystok, (2001) stated that bilingual learners have higher metalinguistic 

awareness. And she demonstrated that bilingual learners, compared to monolingual 

learners, were more fluent in judging the sentences' grammaticality. The switching task 

could be performed in a more rapidly way by bilinguals than by monolinguals. (Lambert 

and Tucker, 1972) showed that bilingual learners, for promoting their metalinguistic 

ability, can effectively compare two languages. In the research that (Keshavarz and 

Astaneh, 2004) carried they demonstrated that bilingual learners (Persian-Turkish 

bilinguals and Persian-Armenian bilinguals) were better at vocabulary learning than 
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Persian monolingual learners. (Kassaian and Esmae’li, 2011) demonstrated that 

bilingualism has a high correlation with the breadth of vocabulary knowledge and reading 

skills in a study with 30 Persian-Armenian female bilingual learners and 30 Persian female 

monolingual learners at two different education centers. Moreover, Errasti (2003) 

underlined the effects of bilingualism on third language writing skills. Clyne et al., (2004) 

indicated that bilingual learners can use metalinguistic awareness in order to learn another 

language more efficiently than monolingual learners.  

The significance of motivation and attitude is also an inevitable fact in the process 

of English learning. Extensive researches were made on attitude and on the relation of 

attitude with the linguistic performance of learners by (Gardner et al., 1979). According 

to them, as language is a part of the different ethnolinguistic communities, language 

learners are supposed to be prepared psychologically to learn a new language. In a recent 

study also it was reported that the exposure in the early ages to bilingualistic sound 

systems prompts the brain to respond to the fundamental frequency, a basic feature of all 

speech sounds that signals important indexical information for language identification, 

talker and vowel  (Skoe et al., 2017).  

According to (Gottardo, 2008) bilingualism is a complex phenomenon which can 

be influenced by such factors as age, first language, situation and environment. Unlike 

monolingual learners, bilinguals have potent mental abilities and cognitive flexibility 

(Peal and Lambert, 1962). Extra brain training happens with the help of bilingualism and 

benefits health at old age, when sets in and its impact on brain functioning i.e., the 

cognitive functions at high levels are attached to brain training at early ages. With the help 

of the brain training, cognitive functions work more properly even at the older ages. The 

term ''cognitive reserve'' is used to name this brain training process in early life and 

bilingualism or multilingualism is a relevant part of it (Spitzer 2016). It was demonstrated 

that the cognitive requirements associated with bilingual and multilingual processing 

provide a form of mental exercise, and it strengthens brain fitness and cognitive reserve. 

So, it could delay cognitive failure symptoms that are associated with the disease of 

Alzheimer′s and forms of dementia (Klein et al., 2016). The largest study on this case was 

done in India and showed that regardless of the cause of dementia, speaking more than 
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one language helped a delay of onset in dementia by about 4.5 years. (either Alzheimer's 

disease or vascular dementia or frontotemporal dementia) (Chertkow et al., 2010). Greater 

neural activation was seen in the left-hemisphere homologs of bilingual children and 

adults (Jasinska and Petitto, 2013). 

A.  Statement of Purpose and Problem 

There have always been studies on bilingualism and multilingualism and the effects 

of them on different fields and the difference between monolingualism and bilingualism. 

On the other hand, there is little known about the effects of knowing two or more 

languages on the process of learning another language, about how it supports the process 

and what kind of supports it has during the learning process. But in this study, the main 

purpose is to search for the positive effects of multilingualism and bilingualism on 

learning another language, how it opens a new gate to the new language learning process 

according to the participants’ answers to the Language Acquisition Questionnaire (LAQ) 

(Cook, 2001). As I live in a multilingual city (Mardin, Turkey),  I can easily observe the 

effects of bilingualism and multilingualism on social areas. Together with these ideas and 

with the support of the different studies, it can easily be understood that knowing more 

than one language has also a lot of benefits on cognitive processes. 

Hermann’s question (1980) "How is that some can learn a foreign language fast and 

expertly, while others fail under the same circumstances?" was, on linguistic studies, the 

beginning a new phenomenon. Some kinds of attitudes of the learners are the underlying 

answer to the question. Recent researches demonstrate that attitude has an important effect 

on behaviour. And attitude has an impact on learning the foreign language as well, as 

linguistic performance is also a behaviour. So, in the current study, it will be examined 

whether bilingualism and multilingualism have any effect on attitude during the foreign 

language learning process or not. 
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B.  Purpose of the  Study 

More than fifty percent of the world population knows two or more languages that 

is they are bilinguals or multilinguals and they already have two or more linguistic 

mechanisms that may be helpful in learning another language. That’s why I aim to find 

out the positive effects of having already known two or more languages on learning a new 

language. I want to identify the approach of a learner to a new language according to the 

students’ being monolingual or bilingual/multilingual and whether bilingual/multilingual 

learners can specialize in that foreign language better than monolinguals. 

C.  Significace of the Study 

Much more than half of the people living in the world know two or more languages, 

that is they are bilinguals or multilinguals and as a result of this there have been several 

studies about or related to bilingualism and multilingualism. This shows that multilinguals 

or bilinguals already know more than one or two languages when they start to learn 

another foreign language, so this shows the difference about the experience of the 

languages between bilingual/multilingual learners and monolingual learners. The 

experience of knowing two or more languages may offer advantages to bilinguals and 

multilinguals during the foreign language learning process. By the help of this study, it is 

aimed step beyond the current level of knowledge about the positive effects of 

bilingualism and multilingualism on learning another language. 

D.  Research Questions 

The questions that will be addressed in this paper are as followings: 

1) Do bilingual and multilingual learners of English have positive attitudes towards 

learning English when compared to the monolingual ones? 

2) What can be the attitudes of the monolinguals and bilinguals to the personal, 

social and psychological monolingualism? 
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3) What can be the attitudes of the monolinguals and bilinguals to the personal, 

social and psychological bilingualism? 

 4) Do bilingual and multilingual students have advantages in the process of learning 

English when compared to monolingual learners? 

E. Limitations to the Study 

Multilingualism and bilingualism are too broad concepts to be able to explain them 

in simple interpretations or definitions. Moreover, in order to evaluate them such factors 

as cognitive, mental, social, socioeconomic, gender, age, the extent of language exposure 

and usage, the age of language acquisition and so on need to be taken into account. And 

the study was conducted on the students of high schools aged between 16 and 20 who try 

to learn English at language classes, however, the students may not be so aware of the 

effects of languages they already know or the positive effects of being bilinguals or 

multilinguals during the language learning process. 

F.  Definition of the Terms 

 Multilingualism 

Multilingualism is the knowledge and the ability to be able to use three or more 

languages (Bhatia and Ritchie, 2013). Multilingualism means having the regular ability to 

use two or more languages in everyday lives, in societies, in groups and individually. 

Multilingual people are the humans that have the fundamental ability who know several 

languages and this defines an embedded phenomenon in cultural developments 

(Franceschin, 2011). 

 Bilingualism 

Different scholars give different connotations for the term “bilingualism” (Saunders, 

1988). For several scholars, bilingualism is “native-like control” of two languages 

(Bloomfield, 1933) and it is called as “ideal bilingualism”. Moreover, Thiéry (1976) calls 

a “true” bilingual as a person that would at all times be taken for a native by native 
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speakers of both languages concerned while Haugen (1953) describes that bilingualism 

starts “at the point where a speaker of one language can produce complete, meaningful 

utterances in the other language”.  

It is defined as simultaneous and consecutive bilingualism by Mclaughlin (1987), 

the first term is acquiring the second language at the same time with the first one or after 

the first one, on the other hand, the second definition is learning the second language with 

exposing to the second language when you go abroad or holiday. Mclaughlin (1987) gives 

another definition for the terms and defines that simultaneous bilingualism occurs when 

students get contact with two languages in the first three years of their life but consecutive 

bilingualism comes when the students get contact with the second language after that 

period (after the first three ages). Grosjean (1982) states that there is another term called 

receptive bilingualism, which means the learner cannot speak the language but he/she 

understands it. 

 Attitude 

Attitude is a significant factor for the process of language learning (Gömleksiz, 

2010). This term is supported by the study of Serin et al., (2010), so they state that attitude 

is a very significant factor in the process of learning the second language for the success 

of the students. 
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II.LITERATURE REVIEW  

A. Bilingualism 

The term "bilingualism" has been interpreted differently by many scholars. It is 

defined as simultaneous and consecutive bilingualism by McLaughlin (1987), the first 

term is acquiring the second language at the same time with the first one or after the first 

one, on the other hand, the second definition is learning the second language with exposing 

to the second language when you go abroad or holiday. McLaughlin (1987) gives another 

definition for the terms and defines that simultaneous bilingualism occurs when students 

get contact with two languages in the first three years of their life but consecutive 

bilingualism comes when the students get contact with the second language after that 

period (after the first three ages). Grosjean (2013) states that there is another term called 

receptive bilingualism, which means the learner cannot speak the language but he/she 

understands it. 

 Language shift is the main reason of receptive bilingualism. If the speaker lives for 

a long time in a country he/she may get familiar with the host language, however, the 

speaker may understand the language but may not speak (Svecova, 2009). 

According to Roeper (1999), contradictory choices are found in some domains of 

every language if such languages are deeply analyzed and then hidden bilingualism exists. 

Roeper (1999) states that every speaker of any language is unconsciously bilingual 

because even the little speakers of the language can use different utterances to define the 

same meaning in the same context or language. And this means that the evolution of that 

language comes to the present form of the language from its first origin. When the speaker 

starts school the informal grammar is replaced by the formal one, however, the speaker 

doesn't totally forget the replaced one. According to Roeper (1999) when hidden 

bilingualism occurs for a speaker of one specific language, the real bilingualism that is 
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being the speaker of two separate languages will be complex and difficult to interpret and 

it has to be researched in a detailed way. 

Bilingualism is such a broad concept that it is hard to describe it shortly with simple 

terms. Several scholars have interpreted it differently, according to cultural, social, 

metalinguistic awareness, the period of acquisition of the languages, the environment of 

the learner, the kind of the exposure to the language, etc. 

B.  Multilingualism 

Multilingualism means having the regular ability to use two or more languages in 

daily lives, in societies, in groups and individually. Multilingual people are the humans 

that have the fundamental ability who know several languages and this defines an 

embedded phenomenon in cultural developments. That's why it is stated by cultural 

sensitivity. (Franceschin, 2011).  

According to Bhatia and Ritchie (2013) the term multilingualism refers to the 

knowledge and the ability to be able to use three or more languages. The ability of being 

able to speak two or more languages, either by an individual or by a group of speakers, is 

multilingualism. According to many scholar, multilinguals outnumber monolinguals 

(Tucker, 2018). Most of the European people are believed that they can speak at least an 

additional language to their initial language (European Commission, 2016). 

C.  Possitive effects of bilingualism and multilingualism 

Baker and Jones (1998) state that the advantages of bilingualism and 

multilingualism can be handled in three groups, cultural. social and cognitive. Bilinguals 

may communicate in different languages in the family as a result of the marriage of 

different language speaker, having elderly people at the same home (e.g. who speak a 

regional language) or migration. So, this helps them communicate with more people in 

the community or family. And knowing two or more languages makes it easier to travel 

internationally. Self-monitoring and language sensitivity is stated as useful tools in the 

duration of a communication. Bilingualism provides more cultural experience, economic 



   

11 

 

advantages and eliminates barriers. Additionally, bilingualism provides cognitive 

advantages like creative thinking and facilitates flexibility in thinking. Bilingual people 

are thought to have more creative thinking abilities and their performances get higher 

results in problem-solving tasks (Bialystok, 2001). 

In a class that foreign language is taught there may be monolingual and bilinguals / 

multilinguals students in one or more of the local languages. Many studies indicate that 

knowing more than one language can provide advantages for the students. In learning 

another language, it is believed that bilingual people can learn a new language relatively 

easier than monolingual ones (Swain et al., 1999; Thomas, 1988; Zobl, 1993). The belief 

can be supported by these ideas: Bilinguals are linguistically more accustomed to language 

learning and as they already learnt a second language before, they can transfer by using 

their experience because of already having experienced learning strategies, sensitivity and 

grammatical differences between languages. Several scholars support this idea by their 

studies that are not universal (Genesee and Lambert, 1983; Magiste, 1984; Bild and Swain, 

1989; Hurd, 1993; Cenoz and Valencia, 1994; Klein, 1995). Cenoz and Valencia’s (1994) 

carried out a sophisticated study on 320 students aged from 16 to 19 in the country of 

Basque. According to their findings, the performance of the bilingual learners (Basque 

and Spanish) was better than monolingual learners' performance. The result was put 

forward with taking in to account some other efficient factors like age, motivation, 

intelligence and length of exposure to English. According to the results, it seems that 

bilingualism itself facilitates the third language learning process. And it was stated that 

for communication bilingual speakers have greater metalinguistic awareness and 

sensitivity. For bilinguals that are better at third language learning, another facilitating 

factor may also be the transfer from language to language phonologically (sound system) 

and pragmatically (communication) (Verhoeven, 1994). The suggestion of such a 

transferring between languages is foreseen in interdependence hypothesis of Cummins 

(1976). According to Cenoz and Genesee (1998) who provided a review of research on 

this topic, bilingualism mostly facilitates the third language acquisition. 

At the findings of Hopp et al., (2019) it was demonstrated that the immigrant 

bilinguals’ experiences of native language help immigrants to acquire a foreign language 
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and its vocabulary and grammar less difficultly. Bilingualism is not only proficient 

command of two languages but there are many more benefits as well: together with 

executive functions and metalinguistic awareness, it is associated with various linguistic 

and cognitive advantages (Bialystok et al., 2010; Barac et al., 2014; Adesope et al., 2010; 

Bialystok, 2017). Children that are bilingual are more successful on verbal and non-verbal 

tasks compared to monolingual children (Peal and Lambert, 1962) In addition to this,  

Eisenstein (1977) intended to investigate the effects of bilingualism in childhood on 

foreign language learning skills in adulthood. In the study of (Thomas, 1988; Valencia 

and Cenoz, 1993) also it was conducted that the bilingual students have better performance 

and superiority in learning a foreign language than the students that are monolingual. 

Thomas (1988) demonstrated that bilingual learners are much more sensitive and 

bilinguals can learn a foreign language more effectively than monolingual learners. 

Bilinguals are more advantageous in languages that's why it is easier for them to make a 

comparison between two languages; knowing two languages facilitates the process of 

learning another language and becomes an asset for bilinguals. Hereby, bilingual people 

can profit this asset to create the structure of new language in order to learn more 

effectively (Corder, 1979). In a study, it was reported that in foreign language classrooms, 

with their former experience bilinguals may have the advantage of acquiring two or more 

languages efficiently because of enhanced linguistic, metalinguistic and cognitive abilities 

(Hopp et al., 2019). Unlike monolingual learners that can rely on just first language, 

bilingual learners can make resource to structural transfer of not only first language but 

also of the properties of second language at the first steps of learning third language 

(Garcia-Mayo, 2012). At the different models of third language acquisition transferring 

from various sources are facilitative and cumulative (Flynn et al., 2004) in which 

bilinguals and multilinguals have the option of selecting from a large pool of grammatical 

options, so bilinguals can exploit cross-linguistic correspondences to a greater extent than 

monolinguals as foreign language learners. The use of languages known previously ease 

the process of acquiring the grammatical aspects of the target language.  
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According to some scholars (Verhoeven, 1994; Berman, 1994; Modirkhamene, 

2006) the factors like using of the languages actively in all contexts, that is with families, 

within the peers, in community, facilitates the third language learning process. After 

looking through the literature on bilingualism, Modirkhamene (2006) states that bilingual 

people develop some skills in the language learning process such as enhanced language 

processing strategies, advanced cognitive operations (Lambert, 1981) and communicative 

skills (Baker, 1988) which facilitate third language learning. 

Bialystok (2001) indicated that bilingual learners have great metalinguistic 

awareness. And she demonstrated that bilingual learners, compared to monolingual 

learners, were better at judging the sentences' grammaticality. The switching task could 

be performed in a more rapidly way by bilinguals than by monolinguals. (Lambert and 

Tucker, 1972) showed that bilingual learners can effectively compare two languages in 

order to promote their metalinguistic ability. In the research that (Keshavarz and Astaneh, 

2004) carried they showed bilingual learners (Persian-Turkish bilinguals and Persian-

Armenian bilinguals) were better at vocabulary learning than Persian monolingual 

learners. (Kassaian and Esmae’li, 2011) demonstrated that bilingualism has a high 

correlation with the breadth of vocabulary knowledge and reading skills in a study with 

30 Armenian-Persian female bilinguals and 30 Persian female monolinguals at two 

different education centers. Moreover, Erasti (2003) underlined the effects of bilingualism 

on third language writing skills. Clyne et al., (2004) stated that by using metalinguistic 

awareness bilingual speakers can learn the target language more effectively than 

monolingual speakers can. According to Mejia (2011) being bilingual or multilingual is 

very important for people so that they can compete in the global labor market. 

D.  Effects of attitude on language learning process 

In the English learning process attitude and motivation are inevitable facts and are 

of great importance. Broad research was done on attitude by Gardner et al.,(1979) and 

they focused on the linguistic performance that attitude efects. As much as they 

recommended, foreign language learners should be psychologically prepared in order to 
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learn another language as it is a part of a different ethnolinguistic community. In a recent 

study, it was reported that the exposure in the early ages to bilingualistic sound systems 

prompts the brain to respond to the fundamental frequency, a basic feature of all speech 

sounds that signals important indexical information for language identification, talker and 

vowel  (Skoe et al., 2017). 

E.  Cognitive effect of bilingualism and multilingualism 

According to (Gottardo, 2008) bilingualism is a complex phenomenon that can be 

influenced by such factors as age, first language, situation and environment. Unlike 

monolingual learners, bilinguals have potent mental abilities and cognitive flexibility 

(Peal and Lambert, 1962). Extra brain training happens with the help of bilingualism and 

benefits health at old ages, that is cognitive functions at high levels are attached to brain 

training at early age. With the help of the brain training, cognitive functions work more 

properly even at the older ages. The term ''cognitive reserve'' is used to name this brain 

training process in early life and bilingualism or multilingualism is a relevant part of it 

(Spitzer, 2016). The cognitive requirements connected to bilingual and multilingual 

processing were demonstrated to provide a kind of mental exercise, and it strengthens 

brain fitness and cognitive reserve. So, it can delay cognitive failure symptoms that are 

associated with the disease of Alzheimer′s and forms of dementia (Klein et al., 2016). The 

largest study on this case was done in India and showed that regardless of the cause of 

dementia, speaking more than one language helped to postpone dementia by about five 

years. (either Alzheimer's disease or vascular dementia or frontotemporal dementia) 

(Chertkow et al., 2010). Greater neural activation was seen in the left-hemisphere 

homologs of children and adults that are bilingual. (Jasinska and Petitto, 2013). 

Referring to the cognitive superiority of bilingual participants, Cummins (1976) 

focused on the linguistic competence of bilinguals. Ben-Zeev (1977) by dealing with the 

vocabulary of the students tried to reveal the effectiveness of cognitive strategy and the 

developments of bilingual people. Diaz (1991) reveals that bilingualism provides a wider 

perspective on cognitive strategies. 
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Each of the studies is a gate to show us the facilitating factors of having already 

known two or more languages in learning a new language, is a gate to go further to see 

how bilingualism and multilingualism make the lives of the people easier or stronger. 
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III.METHODOLOGY 

Description of the program or schedule of the study, the participants, how the 

participants have been chosen or selected, the methods to be used, data analysis and design 

of the study are going to be provided in this chapter.  

A. Research Design  

In the present study, a descriptive research design has been implemented with the 

aim of identification of whether bilingualism/multilingualism has any positive effects on 

learning a new language and how it facilitates the language learning process. 

B. Participants 

For the study the target population is the students that study at language classes of 

different high schools in Mardin. 250 students were included in this study and the 

participants were selected from the high schools which have foreign language teaching 

classes. More than 90% of the participants ( about 230) were bilinguals and multilinguals 

(Turkish-Arabic, Turkish-Kurdish, Turkish with both Kurdish and Arabic or Turkish with 

any other language) and less than 10% of the participants (about 20) were monolinguals. 

In the Personal Information Questionnaire, the participants were asked to state their 

gender, age, the field of education and family language use. At the Questionnaire, the 

participants’ general idea about monolingualism, bilingualism and multilingualism was 

analyzed and they were asked to define which language/languages they know, which 

language/languages they can understand and which language/languages they hear in their 

daily life. The participants' ages are from 16 to 20. 

The participants that attended to the questionnaire and defined that they know some 

languages other than Turkish, Kurdish and Arabic (such as English, German, French, 
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Norwegian and Russian) were also expressed as bilinguals or multilinguals in the study, 

even though they may not fulfill the bilingual or multilingual criteria fully. 

C. Materials 

In order to collect data, all the students that study in foreign language teaching 

classes of the various high schools of Mardin were asked to complete a Personal 

Information Questionnaire (PIQ) and the Language Attitudes Questionnaire (LAQ) which 

were developed by Cook (2001). At the PIQ, the students were requested to share some 

information about themselves such as the class they were studying at, their age and gender. 

Besides, the participants were asked to state whether there are any other languages spoken 

at their homes and whether they can understand when they hear another language being 

spoken. The LAQ is composed of six clusters in which there are questions about the 

participants’ perceptions about psychological, social and personal monolingualism and 

psychological, social and personal bilingualism. 

D.  Data analysis 

SPSS-V23 package program and Office program were used in the analysis of the 

data obtained from the survey. Frequency and percentage calculations for these data were 

evaluated by analyzing them. According to the views they involve, the statements were 

grouped. The statements of the first group were about the attitudes of participants' 

monolingualism, bilingualism, multilingualism and each of the statements of first group 

was handled one by one. In the second group, the statements were about the feelings of 

the participants about social monolingualism. In the third group, the statements about 

psychological monolingualism were directed to the participants. In the fourth group, there 

were statements on personal opinions about monolingualism of the participants. In the 

fifth group, the statements were about second learning issues such as pronunciation, code-

switching or age factor. In the sixth group, statements about participants' attitudes toward 

a foreign language and its community were directed to the participants. In the seventh 
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group, statements about the participants' attitudes towards bilingualism were looked for. 

After analyzing all the statements of a group one by one, the total frequency was presented. 

E.  Procedure 

The study is a descriptive research that's why from various high schools of Mardin 

250 students who learn English at eleventh and twelfth language classes were selected as 

the participants for the study. Each of the participants was given a questionnaire and asked 

to fill out. The data was analyzed in a detailed way in order to be able to see the relevance 

between the participants’ being monolingual or bilingual/multilingual and the 

participants’ attitude to foreign language learning. At some former similar researches, the 

participants in bilingual groups were generally homogeneous and likewise they had 

positive attitude to learn foreign language. However, I think they may not completely 

fulfill the “bilingual” criteria. That’s why in this study the group of bilinguals configured 

heterogeneously. The pairs of bilingual participants are confifured differently such as 

Turkish-Kurdish, Turkish-Arabic, Turkish-Arabic-Kurdish, Turkish-Arabic-Kurdish-

German and so on. They were asked to give answers to 7 point Likert-scale questionnaires. 

There were questions about the participants’ opinions about psychological, social and 

personal monolingualism and psychological, social and personal bilingualism. It was 

asked to the participants to mark a number from one to five to show to what extent they 

agree or disagree with the statement. 



   

19 

 

IV.FINDINGS 

It is generally supposed that bilingualism and multilingualism (linguistic 

background) notably effect the performance of language learners in learning another 

foreign language. As a result, feedbacks from students showed that having already known 

two or more languages (bilingualism and multilingualism) affects foreign language 

learning in a positive way and supports the process. 

A. Monolingualism, Bilingualism, Multilingualism Attitudes Questionnaire 

 Demography 

a) Age      

The participants’ ages are between 16 and 20. When evaluating in the statistics, the 

ages were defined as 16: 1, 17: 2, 18: 3, 19: 4, 20: 5 

b)  Gender 

The participants’ ages are between 16 and 20. And 77.2% (193) of the students from 

250 that participated in the questionnaire were female and 22.8% (57) of the students 

participating in the questionnaire were male. The students that participated in the 

questionnaire were selected randomly from different high schools of Mardin which had 

foreign language teaching classes. 
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 Spoken Languages other than Turkish at Home 

Table 1: Do you speak any language other than Turkish at home? 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Yes 218 87.2 87.2 87.2 

No 32 12.8 12.8 100.0 

Total 250 100.0 100.0  

It was asked to the participants if they speak any other language at home other than 

Turkish or not. According to the table, from 250 students 87.2% (218) of the participants 

answered as "yes" which shows that 87.2% (218) of the participants are at least bilinguals 

and Just 12.8% (32) of the participants answered as "no" which shows that they are 

monolinguals (Table 1). 
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Table 2: Please state which language(s) you speak at home other than Turkish. 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

None 23 9.2 9.2 9.2 

Kurdish 150 60.0 60.0 69.2 

Arabic 31 12.4 12.4 81.6 

Kurdish, Arabic 19 7.6 7.6 89.2 

Kurdish-English 14 5.6 5.6 94.8 

Arabic-English 10 4.0 4.0 98.8 

Kurdish-Arabic-English 3 1.2 1.2 100.0 

Total 250 100.0 100.0  

It was asked to the participants to state the language or the languages spoken at their 

homes (other than Turkish). And 250 participants responded as following: Of 250 

participants Kurdish is spoken by 150, Arabic is spoken by 31, Kurdish and Arabic are 

spoken by 19, Kurdish and English are spoken by 14, Arabic and English are spoken by 

10 and Kurdish, Arabic and English are spoken by 3 students (Table 2).  

In table 2 it is seen that 46 (17.4%) students are multilingual who speak more than 

two languages at home as they defined that they speak Kurdish and Arabic 19 (7.6%), 

Kurdish and English 14 (5.6%), Arabic and English 10 (4.0%), Kurdish, Arabic and 

English 3(1.2%) together with Turkish at their homes. When taking the results into 

account we see that English is spoken in some families and it is probably because of the 

fact that some of the families that know English especially speak in it with their children 

to teach them this language. 
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 Understanding Languages other than Turkish 

            Table 3: Can you understand another language when you hear? 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Yes 238 95.2 95.2 95.2 

No 12 4.8 4.8 100.0 

Total 250 100.0 100.0  

 It was asked to the participants if they can understand any language other than 

Turkish when they hear. 95.2 (238) of the participants said that they can understand 

another language or some other languages other than Turkish and just 4.8% (12) of them 

said that they cannot understand when they hear any language other than Turkish (Table 

3). 
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Table 4: Please state the language/s that you can understand when you hear. 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

None 7 2.8 2.8 2.8 

Kurdish 67            26.8 26.8 29.6 

Arabic 16 6.4 6.4 36.0 

English 4 1.6 1.6 37.6 

Kurdish-English 81            32.4 32.4 70.0 

Kurdish-Arabic 20 8.0 8.0 78.0 

Arabic-English 14 5.6 5.6 83.6 

Kurdish-Arabic-English 18 7.2 7.2 90.8 

Kurdish-English-German 4 1.6 1.6 92.4 

Kurdish-Arabic-English-French 1 0.4 0.4 92.8 

Kurdish-English-Arabic-German 7 2.8 2.8 95.6 

English-Arabic-Norwegian 1 0.4 0.4 96.0 

Arabic-English-German 2 0.8 0.8 96.8 

Russian - Kurdish 1 0.4 0.4 97.2 

English 7 2.8 2.8 100.0 

Total 250 100.0 100.0  

It was asked to the students to state the language or languages they could understand 

and 95.2% (238) of the participants said that they could understand another or some other 

languages other than Turkish but only 4.8% (12) of them said that other than Turkish they 

couldn't understand any languages. The answers show that the participants of the study, 
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in general, can understand one or more languages from Kurdish, Arabic and English 

(Table 4). 

 The Effect of Known Languages on Learning a New Language 

         Table 5: Do the languages you already know have any effect on learning the next language? 

 Frequency Percent Valid Percent  Cumulative 

Percent 

Yes 203 81.2 81.2 81.2 

No 47 18.8 18.8 100.0 

Total 250 100.0 100.0  

It was asked to the participants to point out whether the languages having been 

known have any effect on learning a new language or not. And 81.2% (203) of the 

participants defined that there are effects of the former languages but 18.8% (47) of the 

participants said that there is no effect of the former languages. Here the participants 

weren't asked about the positivity or negativity of the effect (Table 5). 

Table 6: If there is an effect of the languages you already know on learning another language, is 

it positive or negative? 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

None 31 12.4 12.4 12.4 

Positive 205 82.0 82.0 94.4 

Negative 14 5.6 5.6 100.0 

Total 250 100.0 100.0  

Looking at the participants' answers it is seen that the participants in general agree 

about the languages having already known by the students affect the language learning 

process in a positive way, consequently, 82% (205) of the participants stated that they 
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think bilingualism and multilingualism facilitate the foreign language learning process. 

12.4% (31) of the students saw neither positive nor negative effects and 5.6% (14) of them 

thought that there are negative effects of the languages already known on learning a new 

language (Table 6). 

Table 7: When you hear a conversation in a language you don't know, do you understand any part 

or word? 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Yes 232 92.8 92.8 92.8 

No 18 7.2 7.2 100.0 

Total 250 100.0 100.0  

A question as "whether or not it has ever happened to participants to understand any 

word or part of a conversation which is in a foreign language that they don't know at all" 

was asked to the participants. 92.8% (232) of the participants' responses showed that they 

had experienced such situations and they generally experience. 7.2% (18) of the 

participants said that they had never experienced to figure out any word or part of a 

conversation in a language they don't know (Table 7). 
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Table 8: If you understand any word or any part of the conversation that in a language that you 

don’t know, is the reason of it your bilingualism or multilingualism? 

 Frequency Percent Valid Percent Cumulative 

Percent 

None 5 2,0 2.0 2.0 

Yes 202 80.8 80.8 82.8 

No 43 17.2 17.2 100.0 

Total 250         100.0 100.0  

Here it was asked to the participants what the reason was for understanding a word 

or a part of a conversation in a language the students don't know at all, whether the reason 

is the languages that the participants already know (bilingualism and multilingualism). 

That is, they were asked if bilingualism or multilingualism helped them figure out some 

words or parts of a conversation in another language or not. 80.8% (202) of the students 

stated that it is bilingualism or multilingualism that enable them to understand some words 

or parts of a conversation in another language which they don't know, while 17.2(43) of 

them stated that knowing more than one language has no effect on understanding the 

unknown language and 2.0% (5) of them stood neutral (Table 8). 
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Table 9: Please state how many languages you know. 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

1 language 7 2.8 2.8 2.8 

2 language 106 42.4 42.4 45.2 

3 language 110 44.0 44.0 89.2 

4 language 25 10.0 10.0 99.2 

5 languages 2 0.8 0.8 100.0 

Total 250 100.0 100.0  

It was asked to the participants to write how many languages they know and it was 

seen that from 250 students 42.4% (106) of the students defined themselves as bilinguals, 

54.8% (137) of them defined themselves as multilinguals and 2.8% (7) of them defined 

themselves as monolinguals (Table 9).  
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 Social monolingualism 

Table 10: General factual feelings about social monolingualism 

 Strongly 

agree 

Agree Partly 

Agree 

Neutral Partly 

Disagree 

Disagree Strongly 

Disagree 

 F % F % F % F % F % F % F % 

1. In my country people have an 

advantage who use one language every 

day rather than more than one language. 

21 8.4 7 2.8 3 1.2 12 4.8 9 3.6 22 8.8 176 70.4 

2. In my country people who speak only 

one language every day have more 

friends than people who speak more 

than one language. 

27 10.8 10 4.0 7 2.8 20 8.0 11 4.4 27 10.8 148 59.2 

3.In my country most people use only 

one language every day. 
58 23.2 29 11.6 29 11.6 53 21.2 15 6.0 12 4.8 54 21.6 

4. In my country people who use two or 

more languages every day get better 

jobs than those who use only one. 

151 60.4 20 8.0 18 7.2 8 3.2 10 4.0 10 4.0 33 13.2 

5. In everyday life in my country most 

people need to speak more than one 

language. 

95 38.0 21 8.4 32 12.8 44 17.6 20 8.0 12 4.8 26 10.4 

6. People who live in my country should 

all speak the same language.  
28 11.2 8 3.2 12 4.8 29 11.6 13 5.2 22 8.8 138 5.2 

7. A country is more successful if the 

people in it speak more than one 

language. 

128 51.2 31 12.4 25 10.0 19 7.6 16 6.4 8 3.2 23 9.2 
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In this cluster of the questionnaire, it was asked to the students to identify their attitude toward 

monolingualism in their society. While the first, the second, the third and the sixth statements 

support monolingualism, the fourth, the fifth and the seventh statements support multilingualism. 

It is quite apparent at statement 1 that most of the students attending the questionnaire disagree 

about the favor of being monolingual rather than being bilingual and the percentage being so high 

is a clear answer to the statement. According to both monolinguals and bilinguals/multilinguals 

people need to know and speak in two or more languages in daily life in their country. At statement 

4, with a percentage of 60.4% the participants show a big agreement about the convenience of 

finding a job easily with the help of knowing more than one language. And at statement 7, more 

than half of the participants think that if the people that live in a certain country speak two or more 

languages, the country becomes more successful (Table 10). 
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 Psychological monolingualism 

Table 11: General opinions about psychological monolingualism 

 Strongly 

Agree 

Agree Partly 

Agree 

Neutral Partly 

Disagree 

Disagree Strongly Disagree 

 F % F % F % F % F % F % F % 

1. People who speak more than one language have 

less psychological problems than people who speak 

only one. 

39 15.6 26 10.4 17 6.8 50 20.0 15 6.0 29 11.6 74 29.6 

2. People who speak one language think less clearly 

than those who speak two or more. 
86 34.4 30 12.0 31 12.4 29 11.6 21 8.4 13 5.2 40 16.0 

3. People know more if they speak one language 

rather than two or more. 
31 12.4 10 4.0 17 6.8 12 4.8 11 4.4 33 13.2 136 54.4 

4. People who speak one language get more 

confused about their identity than people who 

speak two or more. 

40 16.0 11 4.4 25 10.0 32 12.8 24 9.6 30 12.0 88 35.2 

5. People who speak one language are less open-

minded than people who speak two or more. 
53 21.2 18 7.2 23 9.2 35 14.0 20 8.0 20 8.0 81 32.4 

6. People who speak one language are more 

trustworthy than people who speak two or more.  
17 6.8 15 6.0 10 4.0 24 9.6 11 4.4 18 7.2 155 62.0 

7. People who speak one language are more 

emotionally stable than people who speak two or 

more. 

20 8.0 11 4.4 15 6.0 37 14.8 18 7.2 28 11.2 121 48.4 

8. Speaking two languages at home is a handicap 

for a child. 
16 6.4 6 2.4 6 2.4 12 4.8 6 2.4 23 9.2 181 72.4 

9. People who use one language all the time usually 

succeed at their careers more than people who 

speak more than one language. 

25 10.0 11 4.4 8 3.2 9 3.6 11 4.4 25 10.0 161 64.4 

10. People who speak one language every day are 

more relaxed than people who speak more than one 

language. 

20 8.0 10 4.0 22 8.8 33 13.2 33 13.2 30 12.0 102 40.8 

11. People who speak one language every day have 

worse memories than those who speak two or more. 
47 18.8 20 8.0 20 8.0 30 12.0 21 8.4 29 11.6 83 33.2 

12. People who speak two or more languages think 

more quickly than those who speak one. 
94 37.6 26 10.4 20 8.0 25 10.0 22 8.8 24 9.6 39 15.6 
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Even though there are slight differences between the responses in general about 

opinions about psychological considerations of monolingualism, if it is evaluated 

statistically, the only visible statistical significance in the difference of the responses may 

be found in statements 3, 6, 7, 8, 9 and 10, showing strong disagreement about "3" that 

monolinguals know more than bilinguals or multilinguals, "6" which states that 

monolinguals are more trustworthy than bilinguals or multilinguals, "7" that monolinguals 

are emotionally more stable than bilinguals or multilinguals, "8" it is a disadvantage to 

speak more than one language with children, "9" monolinguals are better at their career 

than bilinguals or multilinguals, "10" monolingual people are more relaxed than bilinguals 

or multilinguals in their daily life. These responses show that there is not a general 

agreement on the favor of monolingualism in society (Table 11). 

The similar responses given in many of the statements in this cluster might suggest 

that nearly none of the participants agree on the presence of a relation between the 

psychological status and the number of the languages one speaks. 
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 Personal feelings about monolingualism 

Table 12: Personal feelings about monolingualism 

 Strongly 

Agree 

Agree Partly Agree Neutral Partly 

Disagree 

Disagree Strongly 

Disagree 

 F % F % F % F % F % F % F % 

1. It is important for me to speak my 

first language well rather than to speak 

other languages. 

63 25.2 20 8.0 26 10.4 32 12.8 17 6.8 39 15.6 53 21.2 

2. I will always feel more myself in my 

first language than in another 

language. 

90 36.0 25 10.0 28 11.2 33 13.2 16 6.4 20 8.0 38 15.2 

3. I would like to be considered a 

speaker of two languages rather than 

just a speaker of my first language. 

153 61.2 22 8.8 12 4.8 8 3.2 17 6.8 6 2.4 32 12.8 

4. I would feel more at home with 

people who speak two or more 

languages than with people who speak 

only my first language. 

60 24.0 27 10.8 30 12.0 44 17.6 19 7.6 22 8.8 48 19.2 

5. I would prefer to use one language 

every day rather than two or more. 
15 6.0 13 5.2 16 6.4 30 12.0 16 6.4 27 10.8 133 53.2 

6. I would be happier if I spoke one 

language every day than if I spoke two 

or more. 

19 7.6 9 3.6 17 6.8 12 4.8 20 8.0 31 12.4 142 56.8 

7. I would feel a less confident person 

if I spoke one language every day than 

if I spoke two or more. 

18 7.2 13 5.2 13 5.2 64 25.6 14 5.6 28 11.2 100 40.0 
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In this cluster, personal perceptions towards self-identity and monolingualism were 

looked for with the statements that were directed to the participants. Here it was looked 

for whether there is a relation between the students' social identity and their attitude 

towards a new language. In this cluster, the responses were in general similar for the 

feeling about monolingualism but according to the answers of the participants at statement 

3, 5 and 6 the answers were in a tendency to support bilingualism and multilingualism 

(Table 12). 
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 MISC Vivian Cook items 

Table 13: MISC Vivian Cook items 

 Strongly Agree Agree Partly Agree Neutral Partly 

Disagree 

Disagree Strongly Disagree 

 F % F % F % F % F % F % F % 

1. The people who speak a language 

best are those who know only one 

language rather than two or more. 

24 9.6 6 6.4 18 7.2 33 13.2 31 12.4 34 13.6 94 37.6 

2. Native speakers make the best 

language teachers. 
36 14.4 20 8.0 28 11.2 55 22.0 21 8.4 27 10.8 63 25.2 

3. You should try not to use your 

first language while you are learning 

another language. 

46 18.4 26 10.4 25 10.0 27 10.8 8 3.2 23 9.2 95 38.0 

4. It is important not to have an 

accent in another language. 
53 21.2 21 8.4 15 6.0 28 1.2 21 8.4 29 11.6 83 33.2 

5. Switching between languages in a 

conversation is rude even if the 

other person knows both languages. 

47 18.8 21 8.4 18 7.2 37 14.8 19 7.6 28 11.2 80 32.0 

6. Children learn second languages 

better than adults. 
116 46.4 35 14.0 25 10.0 20 8.0 14 5.6 16 6.4 24 9.6 

7. People who go to live in a new 

country should give up their own 

language. 

20 8.0 8 3.2 13 5.2 9 3.6 22 8.8 31 12.4 147 58.8 

8. It is difficult to learn a second 

language in a classroom. 
63 25.2 22 8.8 22 8.8 33 13.2 18 7.2 30 12.0 62 24.8 
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In this cluster, there are statements generally about manners of speaking languages 

and effective language learning styles. There are no big differences between the responses 

about who the best language speakers are and who make the best language teachers, that 

is the participants didn’t give any big different percentage on it. But the participants have 

strong agreements on the need for foreign language learning at early ages and they 

strongly think that one should give up his or her native language while learning another 

language (Table 13). 
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 Gardner’s 8 

Table 14: Gardner’s 8 

 Strongly 

Agree 

Agree Partly 

Agree 

Neutral Partly 

Disagree 

Disagree Strongly 

Disagree 

 F % F % F % F % F % F % F % 

1. Speaking or learning another language is important to 

me because it will allow me to be more at ease with 

people who speak that language. 

157 62.8 26 10.4 14 5.6 15 6.0 5 2.0 9 3.6 24 9.6 

2. Speaking or learning another language is important to 

me only because I need it for my career. 
30 12.0 14 5.6 22 8.8 20 8.0 32 12.8 26 10.4 106 42.4 

3. Speaking or learning another language is important to 

me because I will be able to meet and talk to more kinds 

of people. 

175 70.0 17 6.8 20 8.0 13 5.2 8 3.2 6 2.4 11 4.4 

4. Speaking or learning another language is important to 

me because it will make me more knowledgeable. 
158 63.2 26 10.4 18 7.2 22 8.8 8 3.2 5 2.0 13 5.2 

5. Speaking or learning another language is important to 

me because I will be able to enjoy the films and books of 

the people who speak it better. 

173 69.2 23 9.2 19 7.6 13 5.2 6 2.4 4 1.6 12 4.8 

6. Speaking or learning another language is important to 

me because I think it will someday be useful in getting a 

good job. 

180 72.0 24 9.6 13 5.2 8 3.2 5 2.0 9 3.6 11 4.4 

7. Speaking or learning another language is important to 

me because I will be able to take part more freely in the 

activities of other cultural groups 

161 64.4 29 11.6 25 10.0 18 7.2 5 2.0 5 2.0 7 2.8 

8. Speaking or learning another language is important to 

me because other people will respect me more if I know 

another language. 

76 30.4 33 13.2 22 8.8 45 18.0 13 5.2 21 8.4 40 16.0 
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At this table integrative motivations (Gardner, 1985) are the topic of the statements 

and the attitudes of the participants toward target culture and in general terms, society. 

While looking generally it is easily seen that the responses of the students tend to support 

bilingualism/multilingualism but when looking one by one, at the first statement the 

participants think it is important to speak or learn another language for being able to join 

in other cultural groups' activities more freely. At statement 2 the responses are not far 

different but the common idea is that the foreign language is not just for their career. The 

statements 3, 4, 5 and 6 show very strong agreement on the ideas about language’s making 

them knowledgeable, enabling them to enjoy the books and the film in the target language, 

helping them find a good job and making it easier for freely taking part in activities of 

other cultural groups. (Table 14). 
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 Selection from Baker’s Attitudes to Bilingualism test 

Table 15: Selection from Baker’s Attitudes to Bilingualism test 

 

 Strongly 

Agree 

Agree Partly Agree Neutral Partly 

Disagree 

Disagree Strongly 

Disagree 

 F % F % F % F % F % F % F % 

1. It is important to be able to speak two languages. 
179 71.6 24 9.6 14 5.6 9 3.6 4 1.6 9 3.6 11 4.4 

2. Knowing two languages makes people cleverer. 
84 33.6 37 14.8 43 17.2 31 12.4 10 4.0 12 4.8 33 13.2 

3. Being able to write in two languages is important. 
156 62.4 36 14.4 19 7.6 13 5.2 12 4.8 8 3.2 6 2.4 

4. All schools in my country should teach pupils to 

speak in two languages. 
143 57.2 25 10.0 24 9.6 26 10.4 6 2.4 9 3.6 17 6.8 

5. Children in my country should learn to read two 

languages. 
153 61.2 23 9.2 29 11.6 20 8.0 5 2.0 8 3.2 12 4.8 

6. People who speak two languages can have more 

friends than those who speak one language. 
122 48.8 22 8.8 30 12.0 25 10.0 17 6.8 10 4.0 24 9.6 

7. People may earn more money if they speak two 

languages. 
130 52.0 26 10.4 40 16.0 23 9.2 9 3.6 6 2.4 16 6.4 

8. People know more if they speak two languages. 
110 44.0 34 13.6 30 12.0 31 12.4 20 8.0 7 2.8 18 7.2 
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Here the statements were directed to the students to see their opinions about social, 

economic and intellectual effects which learning another foreign language could have on 

people in a certain region. Here also there can be seen that the big part of the participants 

supports the advantages of bilingualism in society. The participants are in general aware 

of the favor of the foreign language as the cluster shows but the idea that ‘knowing two 

languages makes people cleverer.’ cannot get certain support and the participants have 

different answers for it (Table 15).
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V.DISCUSSION AND CONCLUSION 

Foreign language learning has always been one of the most complex components of 

educational sciences. There has been extensive research on foreign language learning to 

identify its components, to explain the learning styles, to set up approaches or to explain 

the ones already set up and so on. Bilinguals and multilinguals can easily make 

comparisons among the languages they know because they have the opportunities to be 

able to do so; and this facilitates the foreign language learning process. As a consequence, 

bilinguals and multilinguals can benefit these facilitating factors so as to generate foreign 

language structure and learn faster and more effectively.  

The purpose of this study is to find out whether bilinguals or multilinguals have any 

advantages when learning another language i.e. whether the languages a person knows 

have any positive effect on learning another language and if there is any connection 

between attitudes toward foreign language learning and bilingualism and multilingualism. 

According to the participants' responses, it can easily be seen than bilingual or multilingual 

learners have more positive attitudes towards learning a foreign language than the 

monolingual students do. The participants' responses were generally conservative to the 

statements on group-identity and self-identity as they tended to broaden their linguistic 

repertoires. As the responses checked, it is easily seen that the almost all the students that 

already know more than one language are much keener on new languages and they think 

that the different languages may know can make them feel more important in a social 

environment and can help them be more promising in an occupational area. 

At table 1. It was asked to the participants if they speak any other language at home 

other than Turkish or not. According to the table, from 250 students 87.2% (218) of the 

participants answered as "yes" which shows that 87.2% (218) of the participants are at 

least bilinguals and Just 12.8% (32) of the participants answered as "no" which shows that 



   

41 

 

they are monolinguals. In the streets of Mardin, a cosmopolitan city, you can hear more 

than four languages in daily life that is why it is not a surprising result that nearly in the 

90% of all the participants’ houses more than one language is spoken. The active use of 

languages in a certain region makes people be daily exposed to them and with the daily 

use of the languages, people somehow understand or learn them. Modirkhamene (2006) 

claims that a bilingual has different kinds of contexts with the help of the active usage of 

the languages and this is an essential factor in developing language processing strategies. 

Being able to communicate in different languages on a daily basis is very important, it 

helps us to see new cultures and worlds from new gates and this makes us more curious 

about the world. So, in the end, we may have a more flexible and executive brain that 

enables us to have a more brilliant future. 

At the following table (Table 2) It was asked to the participants to state the language 

or the languages spoken at their homes (other than Turkish). And 250 participants 

responded as followings: Of 250 participants Kurdish is spoken by 150, Arabic is spoken 

by 31, Kurdish and Arabic are spoken by 19, Kurdish and English are spoken by 14, 

Arabic and English are spoken by 10 and Kurdish, Arabic and English are spoken by 3 

students. At the former table, we saw that 32 participants said that they were monolinguals 

but here at the current table, it is seen that only at the homes of 23 participants, Turkish is 

the only spoken language, and this demonstrates that the parents of some participants, who 

defined themselves as monolinguals, are bilingual or multilingual, that is the parents of 

them know more than one language but they speak only Turkish at home. In several 

families, children speak different languages with different members of the family, for 

example; a child speaks in Kurdish with his or her grandmother who doesn’t know any 

other languages other than Kurdish while he or she speaks in Turkish with the rest of the 

family. One of the main reasons is that many parents communicate in community language 

at home in order to prepare their children for school. But the parents forget that children 

are more adaptable than the parents think. speaking heritage language at home facilitates 

learning more languages actually and it gives them the chance of being immersed in their 

heritage language.  



   

42 

 

At table 3. It was asked to the participants if they can understand any language other 

than Turkish when they hear. 95.2 (238) of the participants said that they can understand 

another or some other languages other than Turkish and just 4.8% (12) of them said that 

they cannot understand when they hear any language other than Turkish. So the result 

demonstrates that even the participants that defined themselves as monolinguals can 

understand another language when they hear. Because of the fact that the students live in 

this cosmopolitan city, they are always exposed to different languages according to their 

neighborhood even though they speak only Turkish at home. Knowing one of the 

languages spoken around (Kurdish or Arabic), one can easily learn the other regional 

language because of being exposed to and already having the mechanism of picking up 

the language and having the ability to learn a language more easily. 

At the table 4. it was asked to the students to state the language or languages they 

could understand and 95.2% (238) of the participants said that they could understand 

another or some other languages other than Turkish but only 4.8% (12) of them said that 

other than Turkish they couldn't understand any languages. The answers show that the 

participants of the study in general can understand one or more languages from Kurdish, 

Arabic and English. As a result, it can be said that most of the learners that participated in 

the study may be bilingual or multilingual. The participants were selected haphazardly 

from different high schools in Mardin which have language teaching classes, especially 

from Artuklu / Mardin and Kızıltepe / Mardin, but the results show us that nearly all of 

the participants may be bilinguals or multilinguals and this can ease my thesis on the 

regard of the idea that bilingualism and multilingualism in a region go on spreading as the 

languages are spoken. 

At table 5. It was asked to the participants to point out whether the languages having 

been known have any effect on learning a new language or not. And 81.2% (203) of the 

participants defined that there are effects of the former languages but 18.8% (47) of the 

participants said that there is no effect of the former languages. Here the participants 

weren't asked about the positivity or negativity of the effect.  
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At the following table, looking at the participants' answers it is seen that the 

participants, in general, agree about the languages having already known by the students 

affect the language learning process in a positive way, consequently, 82% (205) of the 

participants stated that they think bilingualism and multilingualism facilitate the foreign 

language learning process. 12.4% (31) of the students saw neither positive nor negative 

effects and 5.6% (14) of them thought that there are negative effects of the languages 

already known on learning a foreign language. The age of the students that participated in 

the questionnaire varies from 16 to 20 and I think they are still too young to think 

scientifically, nevertheless, 82 percent of the participants believe that the languages 

having already known may have positive (facilitating) effects on foreign language 

learning. And as most of the bilinguals and multilinguals experience, the structures or the 

words in the target language may have similarities to the languages having already known 

and this substantially might facilitate the process of foreign language learning. When 

somebody is bilingual or multilingual he or she could pronounce the words of the target 

language a lot better, for example, if a student knowing Kurdish or Arabic want to learn 

Russian, he or she can easily pronounce the word because many of the words of these 

languages are pronounced from the larynx and actually it could be hard to pronounce if 

you haven’t done before. And the interrogative sentence type of Russian language is not 

different from its affirmative sentences, the same with the Kurdish language changing the 

intonation makes the sentence an interrogative one. Researchers have for a long time been 

curious about the similarities between human languages. According to a new study done 

by Fedzechkina (2018) from the University of Arizona, some of these similarities are 

possibly based on the human brain's preference for effective processing of information. 

Also, Fedzechkina (2018) claims that the world languages are actually very different on 

the surface, however, they have a lot of underlying similarities in common which are 

called cross-linguistic generalizations or linguistic universals. 

At the table 7. a question as "whether or not it has ever happened to participants to 

understand any word or part of a conversation which is in a foreign language that they 

don't know at all" was asked to the participants. 92.8% (232) of the participants' responses 

showed that they had experienced such situations and they generally experience. 7.2% 
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(18) of the participants said that they had never experienced to figure out any word or part 

of a conversation in a language they don't know. As a result, it can be seen that most of 

the participants must have at least once got the similarities between the distinct languages. 

This question is one of the most important parts of the questionnaire because the most 

important purpose of the study is to see if the languages that bilinguals or multilinguals 

know facilitate the foreign language learning processes or not. As the responses of the 

question show, the students that know more than one language might sometimes 

understand some parts or some words of a conversation in a language which they don’t 

know at all. As we all know because of the cultural interaction, trade, immigration, etc. 

people from different cultures and have different languages have always been in touch 

throughout the history and as a result of this, it is very natural that languages have 

similarities, consequently, it can be said that the more languages you have in your 

repertoire the more possible it is for you to understand different languages, each of the 

known languages can be a plus key to understand another new language. After using 

English-Hebrew bilinguals from the United States and Israel aged between 5 and 8, Ben-

Zeev (1977) indicated that bilingual learners have advantages because with two different 

sets of construction rules they already have the experience of using two language systems. 

That's why bilingual learners seem to be more analytical and flexible in language skills. 

Such an example also can be given to the facilitating factors of bilingualism and 

multilingualism, the more languages bilinguals and multilinguals know means the more 

probable that there may be common words in the minds of them and this might ease a new 

language learning. From this point of view "cognates" can be given as an example for 

common words among the languages. According to (Meara 1993; Muller-Lance 2002) 

cognates provide advantages in the language learning process, especially comprehension. 

In fact, these advantages are exploited by the inter-comprehension approach (Klein 1999), 

which aims to promote multilingualism by teaching learners how to discover second or 

third language cognates. Taking into account the semantic and formal similarities between 

them, cognates are seen to form strong connections in bilingual and multilingual mental 

lexicon (Herwig 2001, Muller-Lance 2002). 
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At table 8, it was asked to the participants what the reason was for understanding a 

word or a part of a conversation in a language the students don't know at all, whether the 

reason is the languages that the participants already know (bilingualism and 

multilingualism). That is, they were asked if bilingualism or multilingualism helped them 

figure out some words or parts of a conversation in another language or not. 80.8% (202) 

of the students stated that it is bilingualism or multilingualism that enable them to 

understand some words or parts of a conversation in another language which they don't 

know, while 17.2(43) of them stated that knowing more than one language has no effect 

on understanding the unknown language and 2.0% (5) of them stood neutral. Everybody 

may have observed that when one is speaking with somebody that doesn’t know his or her 

language, he or she is despairingly speaking loudly with exaggerated gestures, these 

gestures somehow may make him or her understand. This may be one of the reasons to 

understand the language you don’t know at all but in general, all languages have some 

words or some statements in common and that should be the main reason to understand 

any part of a conversation in an unknown foreign language. Actually many languages can 

be close to each other, especially the languages that are geographically not far and thanks 

to several different reasons knowing more languages might make it easier to understand 

other languages because the languages may have similar words which can be derived from 

the same roots, may be understood in context or the words themselves may even be the 

same. All in all, the more languages a person has in his repertoire, the simpler it may be 

for him or her to learn new languages and the more possible he or she can understand the 

languages he or she doesn't know. 

At table 9 the participants were asked to write how many languages they know and 

it was seen that from 250 students 42.4% (106) of the students defined themselves as 

bilinguals, 54.8% (137) of them defined themselves as multilinguals and 2.8% (7) of them 

defined themselves as monolinguals. All in all, it can be seen that 97.2% (243) of the 

students may be bilingual or multilingual. If I return to the very beginning of the 

questionnaire 32 of the participants responded that Turkish is the only spoken language at 

their homes. When they were wanted to state the languages that are spoken at home except 

Turkish, only 23 of them stated that no language is spoken other than Turkish. When the 
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participants were asked whether they can understand another language or some other 

languages (other than Turkish) when they hear, only 12 of them said that they cannot 

understand any other language. And as a result, when they were requested to state the 

languages they can understand when they hear, only 7 participants responded that they 

cannot understand any other language. These results all in all may mean that several 

parents who are actually bilingual or multilingual speak no other language at home other 

than Turkish, may mean that living in a multicultural region or multilingual region help 

the people living there get the spoken languages in that area, and may mean that already 

knowing two or more languages might make it easier to understand the other languages 

that the people don’t know. For me, each language that you know can be a big step on the 

way of learning or understanding another language or other languages. Actually the 

question is ambiguous if someone is asked whether he or she can speak two languages. 

Someone may be bilingual but in practice, he or she may tend to speak only one language. 

He or she may regularly speak both languages but he or she can be less competent in one 

language. Moreover, another may use one of the languages for reading and writing, while 

he or she uses another for speaking (Baker, 2001). 

  At table 10 (General factual feelings about social monolingualism), the students 

were asked to identify their attitude toward monolingualism in their society. While the 

first, the second, the third and the sixth statements support monolingualism, the fourth, 

the fifth and the seventh statements support multilingualism. It is quite apparent at 

statement 1 that most of the students attending the questionnaire disagree about the favor 

of being monolingual rather than being bilingual and the percentage being so high is a 

clear answer to the statement. According to the responses of both monolinguals and 

multilinguals/bilinguals, people need to know and speak in two or more languages for 

their daily life in their country. At statement 4, with a percentage of 60.4% the participants 

show a big agreement about the convenience of finding a job with the help of knowing 

more than one language. And at statement 7, more than half of the participants think that 

if the people of a country can speak two or more languages, the country may become more 

successful. As the responses of the participants show, many of them support being 

bilingual or multilingual not only in their daily life to speak with their families or friends 
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but also in their careers in order to be more successful. But at the statement 3. the answers 

may be dispersed because of the language which is spoken in a region is stable in general, 

even in our city Mardin more than 3 languages are spoken but at the certain areas, certain 

languages are spoken. That is one language is in a certain area but more languages are 

needed for a wider area. According to Bialystok (1988) bilingual people that have different 

levels of bilingualism have different advantages when compared to one another or with 

monolingual people. In the study of Kassaian and Esmae’li (2011) it is stated that bilingual 

speakers have a larger vocabulary than monolingual speakers. Together with this, 

bilinguals are better at word reading skills. 

At table 11 (General opinions about psychological monolingualism.) Even though 

there are slight differences between the responses in general about opinions on 

psychological considerations of monolingualism, when evaluated statistically, the only 

visible statistical significance in the difference of the responses may be found in 

statements 3, 6, 7, 8, 9 and 10, showing strong disagreement about “3” which states that 

monolinguals know more than bilinguals or multilinguals, the participants were in a big 

majority disagree with that idea because they saw no connection between one language 

and knowing more, “6” which claims that monolinguals are more trustworthy than 

bilinguals or multilinguals, sometimes language switching is may not be so correct if the 

the switched language is not known by somebody in the same environment, except from 

such a situation there is no connection between the language and the trustworthiness, “7” 

which states that monolinguals are emotionally more stable than bilinguals or 

multilinguals, “8” which claims that it is a disadvantage to speak more than one language 

with children. Several studies have alleged that acquiring more than one language in early 

childhood may improve a whole host of cognitive abilities, these abilities may help them 

to be able to focus on a busy environment, may help them use their brain to adapt at 

switching between tasks and may help them have a better memory to remember things. 

And these studies imply that acquiring more than one language clearly makes the 

children's brains better. "9" which claims that monolinguals are better at their career than 

bilinguals or multilinguals. A big number of the students disagreed with the idea that 

always using one language gains more advantages than using two or more. And "10" 
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which claims that monolingual people are more relaxed than bilinguals or multilinguals 

in their daily life. These responses show that there is not a general agreement on the favor 

of monolingualism in society. The similar responses given in many of the statements in 

this cluster might suggest that nearly none of the participants agree on the presence of a 

relation between the psychological status and the number of the languages one speaks. 

At table 12 personal perceptions towards self-identity and monolingualism were 

looked for with the statements that were directed to the participants. Here it was looked 

for whether there is a relation between the students' social identity and their attitude 

towards a new language. It is demonstrated by some authors that social identity is of great 

importance for the formation of language attitudes (Abraham, 1987; Cargile and Giles, 

1997). In this cluster, the responses were in general similar for the feeling about 

monolingualism but according to the answers of the participants at statements 3, 5 and 6 

the answers were in tendency to support bi-multilingualism. At the statements 1, 2 and 4, 

the participants gave similar answers but the statement 4. is an important point because 

the first language is the language that may come out at the moment when the most intense 

emotions are experienced (at the situation of panic, fear, raptures, etc.).  

At table 13 (MISC Vivian Cook items.), there are statements generally about 

manners of speaking languages and effective language learning styles. There are no big 

differences between the responses about who the best language speakers are and who 

makes the best language teachers, that is the participants didn’t give any big different 

percentage on it. But the participants have strong agreements on the need for early age 

foreign language learning and they strongly think that one should give up his or her native 

language while learning another language. The participants’ responses to the statement 2 

showed their disagreement about ‘Native speakers make the best language teachers.’, 

because as we know well there are four language skills (listening, speaking, reading and 

writing) and the native speakers are better in ‘speaking and listening’ because they daily 

live the language rather than having education of teaching language, yet the non-native 

teachers may also teach the other skills ‘writing and reading’ as well as the native ones 

after having a good education of language teaching. At statement 5 the number of the 

students that agreed and disagreed was not far from each other, because as it was stated 
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before sometimes language switching is may not be so correct if the switched language is 

not known by somebody in the same environment, but if the spoken language and the 

language switched in are both known by the people in that environment, it might not be 

seen as rudeness. At statement 8 the number of the participants that strongly agreed and 

strongly disagreed was almost the same, this result may be because of the students’ not 

remembering about the process of learning a language is gone in a classroom but the 

exposing to a language may be anywhere in which a foreign language is spoken. As 

English journalist and author Geoffrey Willans said, “You can never understand one 

language until you understand at least two.” If the language teachers also are asked the 

same question, the same answer could be got, it is hard to recognize grammatical 

idiosyncrasies and idiomatic expressions of one language without struggling to learn 

another language. The similarities or diversities of the expressions of the languages and 

the comparisons in grammatical structures between the languages may be given by 

successful language teachers as it needs to be done. 

At table 14 (Gardner’s 8) while looking generally it can be seen that the responses 

tend to support bilingualism and multilingualism. When looking one by one, at the first 

statement the participants think that it is important to learn another language for being 

able to speak with the people native of that language. At statement 2 the responses are not 

far different but the common idea is that the foreign language is not just for their career, 

that may mean the students have more important reasons for learning a language than for 

a career. The statements 3, 4, 5, 6 and 7 show very strong agreement on the ideas about 

language’s making them knowledgeable, enabling them to enjoy the books and the film 

in the target language, helping them find a good job and making it easier to join in other 

cultural groups' activities more freely. At statement 8 it is seen that knowing a language 

may not mean to be more respectful. 

Languages provide us to use tools which are not invented personally by an 

individual user of the language, which have been devised in preceding times and re-

circulated for long periods of time by others. So, in this wise, it immediately connects the 

young language user or a new learner of a language to cultural traditions in time or space. 

This connection with the past is an important way where languages, in this case, temporal 
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traditions, provide a unique form of access to some other cultural traditions. (Bianco, 

2010).  

At table 15 the statements were directed to the students to see their opinions about 

social, economic and intellectual effects which learning another foreign language could 

have on people in a certain region. Here also there can be seen that the big part of the 

participants praises the advantages of bilingualism in society. As being language class 

students, the participants are in general aware of the favor of the foreign language as the 

cluster shows but the idea that ‘knowing two languages makes people cleverer.’ cannot 

get certain support and the participants have different answers for it.  

In conclusion, thanks to learning or acquiring a second or third language before and 

having the ability of being able to use the experiences such as; language learning 

strategies, sensitivity to languages and grammatical differences in various languages, 

bilinguals and multilinguals must good at language learning. These experiences may help 

bilinguals and multilinguals learn a foreign language together with grammar and 

vocabulary with less difficulty. They have proficient command of two or more languages 

and they have metalinguistic awareness and executive functions. Knowing more than one 

language, speaking these languages daily show that bilinguals or multilinguals may have 

the ability of fluent code-switching, so this demonstrates that they in a big probably have 

an easy code-switching system from one language to another with easy usage of 

grammatical patterns and articulation system of different languages. Other than the 

benefits of being bilinguals or multilinguals, knowing more than one language is more 

than a need. In this modern time and global world, it is must to be bilinguals or 

multilinguals, especially the languages that may be called as lingua franca should be 

known by so many people for worldwide social interaction, trade, tourism, technologies 

and so on. Having been exposed to a few languages at the same time unconsciously in a 

certain region that two or more languages are spoken in, language learners might turn their 

former unconscious experiences into conscious and they might display their linguistic 

power with using their experiences. These experiences may include pronunciation, the 

ability in building sentences in different languages (grammatical patterns that may help in 

building sentences in another language), vocabulary knowledge, the ability of switching 
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from a language to another, etc. So the linguistic experience is one of the most facilitative 

keys in learning another language for bilinguals or multilinguals.  

Other than the prejudice all around our country that students, in general, think that 

learning a foreign language is hard work, if the monolinguals and multilinguals are 

compared, it can be seen that bilinguals and multilinguals may be psychologically more 

ready for another language and they may have more facilitative factors in their hands. 

Because monolinguals may have never experienced strategies in learning a new language 

before, while bilinguals or multilinguals are in a big probably already aware of the 

strategies of language learning. While learning a new language, bilingual or multilingual 

learners might expeditiously notice the similarities with one of the languages they know 

and they might use these similarities in order to speed up their language learning process. 

Such an example can be given; if a person that has never ridden a bike wants to ride a 

motorbike, he has to learn both the technical specifications of that motorbike and how to 

not fall the motorbike but a person that knows how to ride a bike needs to learn just the 

technical differences between a bike and a motorbike and he will be able to ride the 

motorbike easily without falling it down thanks to the former experiences. Based on this 

example it can be said that multilingualism may be the ability to understand different 

described languages which may help grouping the undescribed ones with an effort of 

analyzing them, something like hearing various sounds in nature and getting the known 

sounds and simulate the unknown with the known, something like smelling different 

smells and identifying them. Because there is more defined information in the mind, and 

this knowledge may somehow enable learning the new information faster and more 

effectively and may support the process. 

While teaching bilinguals or multilinguals, we as teachers need to uncover the 

conscious or unconscious linguistic knowledge of the students, their metalinguistic 

awareness, sensitivity, language strategies that learners must have already had. As known 

bilingual and multilingual learners can step from a language to another easily by using 

different grammatical patterns and vocabulary automatically, this ability may give us the 

opportunity and the possibility of giving examples in different languages and make 

similarities or differences from any language that the learners know. And these 
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opportunities might make the language teaching process advance more efficiently. As 

mentioned in the thesis, different languages may have some similarities to be caught by 

the learners, these can be in grammatical patterns, for example, the interrogative and the 

affirmative types of the sentences in Russian and Kurdish are the same (that is they have 

no difference in written form but the intonation makes the sentences affirmative or 

interrogative) and knowing one of these two languages may ease learning the other 

language or can be the similarities in vocabulary that all languages might have some in 

common that may ease the language learning process. By using the similarities, language 

teachers can ease the language teaching process by providing an easier way to learn 

languages and by strengthening the memories of the learners, because the analogy is also 

a memory strengthening technic and in this way, the similar words could be memorized 

more efficiently and permanently. On the whole, the more languages the people know, the 

easier/the more they may get common parts from all the languages and this might help 

them to have a linguistic power. For future studies language teachers that grew up in 

bilingual or multilingual cultures can be focused to understand the impact of 

bilingualism/multilingualism on foreign language learning. As language teachers like of 

English, Turkish, Kurdish, Arabic, French, etc. can be more capable of language learning 

processes, they could provide us with more experience in that matter. This could be 

covered in a future study. 
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